
	  

Hobbs	  Municipal	  Schools	  with	  process	  support	  from	  the	  Charles	  A.	  Dana	  Center	  at	  the	  University	  of	  Texas	  at	  Austin	  

1	  

Grade 9 English Language Arts, Quarter 1, Unit 1.1 

Finding Tone and Meaning 

Overview 

Number of instructional days: 30 (1 day = 50 minutes) 

This unit introduces students to conducting research and creating good questioning skills along with 
exploring how each of us shapes our unique voice though our experiences and our exposure to the strong 
voices around us. Students interview others and produce a narrative of their experiences in this important 
transition. Students also determine the meanings of words and phrases in text; they identify figurative and 
connotative meanings, and analyze meaning and tone. Textual evidence is cited to support analysis of text 
as well as to make inferences from the text. By studying a novel, students begin to understand the 
complex relationship between an author’s purpose, the intended audience, and the ways in which the 
author appeals to the readers’ needs and desires. Students conduct short research projects and gather 
relevant information from multiple authoritative print and digital sources as well as the interview process. 
Students also participate in a range of collaborative discussions. They are expected to demonstrate 
command of the conventions of standard English grammar and usage. 

Leading up to understanding and creating voice, students read a variety of short stories and poetry to 
analyze author’s voice. Students write short responses and complete graphic organizers to determine the 
author’s use of voice, including figurative language, diction, and imagery. Students also strengthen 
writing through planning, revising, editing, and rewriting. 

This unit is taught at this point in the school year because the skills and concepts learned are the 
foundation for the remainder of the ninth grade year.  

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging 
for them, with support from the instructor as necessary, and texts that they can read fluently. Additionally, 
students should focus on doing close readings and supporting their analysis in reading and writing with 
evidence from the texts they read. 

Concepts to Be Learned and Skills to Be Used 
• CITE textual evidence to support analysis/ inferences of text. 

• DETERMINE the figurative and connotative meanings of words and phrases.  

• ANALYZE impact of specific word choices on meaning and tone.  

• WRITE narratives to DEVELOP real or imagined experiences or events using effective technique, 
well-chosen details, and well-structured event sequences. 

o EXAMINE and ORIENT the reader by setting out a problem, situation, or 
observation. 
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o ESTABLISH one or multiple point(s) of view. 

o INTRODUCE a narrator and/or characters. 

o CREATE a smooth progression of experiences or events. 

o USE narrative techniques, such as dialogue, pacing, description, reflection, and 
multiple plot lines to DEVELOP experiences, events, and/or characters. 

o USE a variety of techniques to sequence events so that they build on one another to 
create coherent whole. 

• DEVELOP and STRENGTHEN writing as needed, FOCUSING on addressing what is most 
significant for a specific purpose and audience: 

o PLAN.  

o REVISE.  

o EDIT. 

o REWRITE. 

o TRY a new approach.  

• CONDUCT research projects to answer a question (including a self-generated question) or solve 
a problem. 

o SYNTHESIZE multiple sources on the subject, demonstrating understanding. 

• GATHER relevant information from multiple authoritative print and digital sources. 

o ASSESS the usefulness of each source. 

• INTEGRATE information into the text selectively to MAINTAIN the flow of ideas, avoiding 
plagiarism and following a standard format for citation. 

• DRAW evidence from literary or informational texts to SUPPORT analysis, reflection, and 
research. 

o APPLY grades 9–10 Reading standards to literature. 

o APPLY grades 9–10 Reading standards to literary nonfiction. 

• INITIATE and PARTICIPATE effectively in a range of collaborative discussions.  

o BUILD on others’ ideas. 

o EXPRESS their own ideas clearly and persuasively. 

• DEMONSRATE command of the conventions of standard English grammar and usage when 
writing or speaking. 

• DEMONSTRATE command of the conventions of standard English capitalization, punctuation, 
and spelling when writing. 

o USE a semicolon (and perhaps a conjunctive adverb) to link two or more closely 
related independent clauses. 
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o USE a colon to introduce a list or quotation.  

o SPELL correctly. 

Essential Questions 
• How does author’s word choice affect meaning in a text? 

• What can you learn from an author’s style and craft? 

• How does mood and tone create/influence voice? 

 

Written Curriculum 

The Common Core standards for this unit are listed in their complete form, including all numbering and 
strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not addressed 
in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. There will most 
likely be standards from more than one strand in this section. 

The following standards are the focus of this unit of study: 

Reading Standards for Literature 

Key Ideas and Details 

RL.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly 
as well as inferences drawn from the text. 

Craft and Structure 

RL.9-10.4 Determine the meaning of words and phrases as they are used in the text, including figurative 
and connotative meanings; analyze the cumulative impact of specific word choices on 
meaning and tone (e.g., how the language evokes a sense of time and place; how it sets a 
formal or informal tone). 

Reading Standards for Informational Text 

Key Ideas and Details 

RI.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly 
as well as inferences drawn from the text. 

Craft and Structure 

RI.9-10.4 Determine the meaning of words and phrases as they are used in a text, including figurative, 
connotative, and technical meanings; analyze the cumulative impact of specific word choices 
on meaning and tone (e.g., how the language of a court opinion differs from that of a 
newspaper). 



Grade	  9	  English	  Language	  Arts,	  Quarter	  1,	  Unit	  1.1	   Finding	  Tone	  and	  Meaning	  (30	  days)	  

	  

Hobbs	  Municipal	  Schools	  with	  process	  support	  from	  the	  Charles	  A.	  Dana	  Center	  at	  the	  University	  of	  Texas	  at	  Austin	  

4	  

Writing Standards 

Text Types and Purposes 

W9-10.3 Write narratives to develop real or imagined experiences or events using effective technique, 
well-chosen details, and well-structured event sequences. 

a. Engage and orient the reader by setting out a problem, situation, or observation, 
establishing one or multiple point(s) of view, and introducing a narrator and/or characters; 
create a smooth progression of experiences or events. 

b. Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple 
plot lines, to develop experiences, events, and/or characters. 

c. Use a variety of techniques to sequence events so that they build on one another to create a 
coherent whole. 

Production and Distribution of Writing 

W.9-10.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a 
new approach, focusing on addressing what is most significant for a specific purpose and 
audience. (Editing for conventions should demonstrate command of Language standards 1–3 
up to and including grades 9–10 on page 54 [of the full ELA Common Core State Standards 
document].) 

Research to Build and Present Knowledge 

W.9-10.7 Conduct short as well as more sustained research projects to answer a question (including a 
self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; 
synthesize multiple sources on the subject, demonstrating understanding of the subject under 
investigation. 

W.9-10.8 Gather relevant information from multiple authoritative print and digital sources, using 
advanced searches effectively; assess the usefulness of each source in answering the research 
question; integrate information into the text selectively to maintain the flow of ideas, 
avoiding plagiarism and following a standard format for citation. 

W.9-10.9 Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

a. Apply grades 9–10 Reading standards to literature (e.g., “Analyze how an author draws 
on and transforms source material in a specific work [e.g., how Shakespeare treats a 
theme or topic from Ovid or the Bible or how a later author draws on a play by 
Shakespeare]”). 

b. Apply grades 9–10 Reading standards to literary nonfiction (e.g., “Delineate and 
evaluate the argument and specific claims in a text, assessing whether the reasoning is 
valid and the evidence is relevant and sufficient; identify false statements and fallacious 
reasoning”). 
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Speaking and Listening Standards 

Comprehension and Collaboration 

SL.9-10.1 Initiate and participate effectively in a range of collaborative discussions (one-on-one, in 
groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, 
building on others’ ideas and expressing their own clearly and persuasively. 

Language Standards 

Conventions of Standard English 

L.9-10.2 Demonstrate command of the conventions of standard English capitalization, punctuation, 
and spelling when writing. 

a. Use a semicolon (and perhaps a conjunctive adverb) to link two or more closely related 
independent clauses. 

b. Use a colon to introduce a list or quotation.  

c. Spell correctly. 

The following standards reinforce and/or support the unit of study focus standards: 

Writing Standards 

Production and Distribution of Writing 

W.9-10.4 Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are 
defined in standards 1–3 above.) 

W.9-10.6 Use technology, including the Internet, to produce, publish, and update individual or shared 
writing products, taking advantage of technology’s capacity to link to other information and 
to display information flexibly and dynamically. 

Speaking and Listening Standards 

Presentation of Knowledge and Ideas 

SL.9-10.6 Adapt speech to a variety of contexts and tasks, demonstrating command of formal English 
when indicated or appropriate. (See grades 9–10 Language standards 1 and 3 on pages 54 [of 
the full ELA Common Core State Standards document] for specific expectations.) 

Language Standards 

Vocabulary Acquisition and Use 

L.9-10.6 Acquire and use accurately general academic and domain-specific words and phrases, 
sufficient for reading, writing, speaking, and listening at the college and career readiness 
level; demonstrate independence in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or expression. 
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The following standards recur through many/all of the units of study:  

Reading Standards for Literature 

Range of Reading and Level of Text Complexity 

RL.9-10.10 By the end of grade 9, read and comprehend literature, including stories, dramas, and poems, 
in the grades 9–10 text complexity band proficiently, with scaffolding as needed at the high 
end of the range. 

By the end of grade 10, read and comprehend literature, including stories, dramas, and 
poems, at the high end of the grades 9–10 text complexity band independently and 
proficiently. 

Reading Standards for Informational Text 

Range of Reading and Level of Text Complexity 

RI.9-10.10 By the end of grade 9, read and comprehend literary nonfiction in the grades 9–10 text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 

By the end of grade 10, read and comprehend literary nonfiction at the high end of the grades 
9–10 text complexity band independently and proficiently. 

Writing Standards 

Range of Writing 

W.9-10.10 Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. 

Clarifying the Standards 
Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text,  
RF = Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards,  
L = Language Standards 

RL—RL.9-10.1 In grade 8, students cited textual evidence that most strongly supported an analysis of 
what the text said explicitly as well as inferences drawn from the text. In grade 9-10, students cite 
strong and thorough textual evidence to support an analysis of what the text says explicitly as well 
as inferences drawn from the text. In grade 11-12, students will cite strong and thorough textual 
evidence to support an analysis of what the text says explicitly as well as inferences drawn from the text, 
including determining where the text leaves matters uncertain. 

RL.9-10.4 In grade 8, students determined the meaning of words and phrases as they were used in a text, 
including figurative and connotative meanings; analyzed the impact of specific word choices on meaning 
and tone, including analogies or allusions to other texts. In grade 9-10, students determine the meaning 
of words and phrases as they are used in the text, including figurative and connotative meanings; 
analyze the cumulative impact of specific word choices on meaning and tone. In grades 11-12, 
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students will include words with multiple meanings or language that is particularly fresh, engaging, or 
beautiful (include Shakespeare and others). 

RI—9-10.1 In grade 8, students cited textual evidence that most strongly supported an analysis of what the 
text said explicitly as well as inferences drawn from the text. In grade 9-10, students cite strong and 
thorough textual evidence to support an analysis of what the text says explicitly as well as 
inferences drawn from the text. In grade 11-12, students will cite strong and thorough textual evidence 
to support an analysis of what the text says explicitly as well as inferences drawn from the text, including 
determining where the text leaves matters uncertain. 

RI.9-10.4 In eighth grade, students determined the meaning of words and phrases as they were used in the 
text, including figurative and connotative meanings; analyzed the impact of specific word choices on 
meaning and tone, including analogies and allusions to other texts. In grade 9-10, students determine 
the meaning of words and phrases as they are used in the text, including figurative and connotative 
meanings; analyze the cumulative impact of specific word choices on meaning and tone. In grade 11-
12, students will determine the meaning of words and phrases as they are used in the text, including 
figurative and connotative meanings; they will also analyze how an author uses and refines the meaning 
of a key term over the course of a text. 

RF—No focus standards at this time.  

W— W.9-10.3 Students in grade 8 wrote narratives to develop real or imagined experiences or events 
using effective technique, relevant descriptive details, and well-structured event sequences. In grade 9-
10, students write narratives to develop real or imagined experiences or events using effective 
technique, well-chosen details, and well-structured event sequences. In grade 11-12, students will 
write narratives to develop real or imagined experiences or events using effective technique, well-chosen 
details, and well-structured event sequences. 

W.9-10.3a Students in grade 8 engaged and oriented the reader by establishing a context and point of 
view and introducing a narrator and/or characters; they organized an event sequence that unfolds naturally 
and logically. In grade 9-10, students engage and orient the reader by setting out a problem, 
situation, or observation, establishing one or multiple point(s) of view, and introducing a narrator 
and/or characters; create a smooth progression of experiences or events. In grade 11-12, students will 
engage and orient the reader by setting out a problem, situation, or observation, establishing one or 
multiple point(s) of view, and introducing a narrator and/or characters; create a smooth progression of 
experiences or events. 

W.9-10.3b Students in grade 8 used narrative techniques, such as dialogue, pacing, description, and 
reflection, to develop experiences, events, and/or characters. In grade 9-10, students use narrative 
techniques, such as dialogue, pacing, description, and reflection, and multiple plot lines, to develop 
experiences, events, and/or characters. In grade 11-12, students will use narrative techniques, such as 
dialogue, pacing, description, and reflection, and multiple plot lines, to develop experiences, events, 
and/or characters. 

W.9-10.3c Students in grade 8 used a variety of transition words, phrases, and clauses to convey 
sequence, signal shifts from one time frame or setting to another, and show the relationships among 
experiences and events. In grade 9-10, students use a variety of techniques to sequence events so that 
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they build on one another to create a coherent whole. In grade 11-12, students will use a variety of 
techniques to sequence events so that they build on one another to create a coherent whole and build 
toward a particular tone and outcome. 

W.9-10.5 Students in grade 8, with some guidance and support from peers and adults, developed and 
strengthened writing as needed by planning, revising, editing, rewriting, or trying a new approach, 
focusing on how well purpose and audience have been addressed. In grade 9-10, students develop and 
strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, 
focusing on addressing what is most significant for a specific purpose and audience. Students in 
grades 11-12, will develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach, focusing on addressing what is most significant for a specific purpose and 
audience. 

Research to Build and Present Knowledge 

W.9-10.7 Students in grade 8 conducted short research projects to answer a question (including a self- 
generated questions) drawing on several sources and generating additional related focused questions that 
allow for multiple avenues of exploration. In grade 9-10, students conduct short as well as more 
sustainedresearch projects to answer a question (including a self-generated question) or solve a 
problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the 
subject, demonstrating understanding of the subject under investigation. . Students in grades 11-12 
will follow the same standard, but in greater depth.  

W.9-10.8 In eighth grade, students gathered relevant information from multiple print and digital sources, 
using searches terms effectively; they assessed the credibility and accuracy of each source; and quoted or 
paraphrase the data and conclusions of others while avoiding plagiarism and following a standard format 
for citation. In grade 9-10, students gather relevant information from multiple authoritative print 
and digital sources, using advanced searches effectively; assess the usefulness of each source in 
answering the research question; integrate information into the text selectively to maintain the flow 
of ideas, avoiding plagiarism and following a standard format for citation. In grades 11-12, students 
will gather relevant information from multiple authoritative print and digital sources, using advanced 
searches effectively; assess the strength and limitations of each source in terms of the task, purpose, and 
audience; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism 
overreliance on any one source and following a standard format for citation. 

W.9-10.9 In all grades K-12, students draw evidence from literary or informational texts to support 
analysis, reflection, and research. 

W.9-10.9 a In eighth grade, students applied grade 8 reading standards to literature (e.g., “Analyze how a 
modern work of fiction draws on themes, patterns of events, or character types from myths, tradition 
stories, or religious works such as the Bible, including describing how the material is rendered new”).In 
grade 9-10, students apply grades9–10 Reading standards to literature. In grades 11-12, students will 
apply grades 11-12 Reading standards to literature.  

W.9-10.9 b In eighth grade, students applied grade 8 reading standards to literary nonfiction. In grade 9-
10, students apply grades 9–10 reading standards to literary nonfiction. Students in 11-12 grade will 
apply grades 11-12 reading standards to literary nonfiction.  

SL—	  SL.9-10.1 In grade 8, students participated effectively in a range of collaborative discussions (one-
on-one, in groups, and teacher-led) with diverse partners on grade 8 topics, texts, and issues, building on 
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others’ ideas and expressing their own clearly. In grade 9-10, students initiate and participate 
effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing 
their own clearly and persuasively. These skills will be learned in greater depth in grades 11-12. 

L—	  L.9-10.2 In all grades K-12, students demonstrate command of the conventions of standard 
English capitalization, punctuation, and spelling when writing. 

L.9-10.2 a Prior to grade 9, students have had lots of exposure using punctuation such as commas, 
ellipses, and dashes. In grade 9-10, this may be the first time they will be asked to use a semi-colons 
and perhaps a conjunctive adverb to link two or more closely related independent clauses. Beyond 
grade 9, standards require no more formal instruction in the use of semi-colons, but students will be 
expected to demonstrate knowledge of this concept in future grades. 

L.9-10.2b Prior to grade 9, students may have had no exposure to the use of a colon to introduce a list or 
quotation. In grade 9-10, students use a colon to introduce a list or quotation. Beyond grade 9, 
standards require more formal instruction in the use of colons, but students will be expected to 
demonstrate knowledge of this concept in future grades. 

L.9-10.2c In all grades, students spell correctly. 

	  

Resources: References to Appendices A–C and Other Resources 
	  

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 

Narrative Writing 

Narrative writing conveys experience, either real or imaginary, and uses time as its deep structure. It can 
be used for many purposes, such as to inform, instruct, persuade, or entertain. In English language arts, 
students produce narratives that take the form of creative fictional stories, memoirs, anecdotes, and 
autobiographies. Over time, they learn to provide visual details of scenes, objects, or people; to depict 
specific actions (for example, movements, gestures, postures, and expressions); to use dialogue and 
interior monologue that provide insight into the narrator’s and characters’ personalities and motives; and 
to manipulate pace to highlight the significance of events and create tension and suspense. In 
history/social studies, students write narrative accounts about individuals. They also construct event 
models of what happened, selecting from their sources only the most relevant information. In science, 
students write narrative descriptions of the step-by-step procedures they follow in their investigations so 
that others can replicate their procedures and (perhaps) reach the same results. With practice, students 
expand their repertoire and control of different narrative strategies. 
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Suggested Local Resources 

Short Stories 

• Cisneros, Sandra. “Eleven.”& “My Name.” 

• Hurst, James.  “Scarlet Ibis.” 

• Saki.“The Interlopers.” 

Article 

• TenBruggencate, Jan. “Bethany Only Looking Ahead” 

Novels that can be excerpted 

• Wiesel, Ellie. Night. 

• Anderson, Laurie Halse. Speak. 

Poetry 

• Rodriguez, Luis. “Always Running” & “Race Politics.” 

• Soto, Gary. “Oranges.” 

Narrative 

• Achilike, Imma. “Why Couldn’t I be Named Ashley.” 

Terminology 
• Prose: Ordinary written or spoken language using sentences and paragraphs, without deliberate meter 

or rhyme; not poetry or song. 

• Voice: The way a writer or speaker uses words and tones to express ideas as well as his or her 
personas or personalities. 

• Diction: The writers’ choice of words; a stylistic element that helps convey voice and tone.  

• Tone: A writer’s or speaker’s attitude toward a subject. 

• Imagery: The verbal expression of sensory experience; descriptive or figurative language used to 
create word pictures; imagery created by details that appeal to one or more of the five senses.  

• Point of View: The perspective in which a narrative is told, i.e., first person, third person limited, 
third omniscient.  

• Direct Quotation: Represents a person’s exact words. These words are enclosed in quotations. 

• Indirect Quotation: Restates the general meaning of what a person says. Quotations are not used.  

• Protagonist: The central character in a work of literature, the one who is involved in the main conflict 
in the plot. 
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• Simile: A comparison of two unlike things using the words like or as; for example, the moon was as 
white as milk.  

• Hyperbole: A literary device that uses extreme exaggeration to suggest strong emotion or create a 
comic effect. 

• Metaphor: A comparison between two unlike things in which one thing becomes another; for 
example, the moon was a crisp white cracker. 

• Oxymoron: Words that appear to contradict each other; for example, cold fire.  

Challenging Concepts   

Voice 

• Ensure that students’ understand that voice can be found in multiple texts, genres, and medias.  

• As students master this concept, they can, in turn, emulate their own voice within their original 
literary works. 

• Some students have difficulty distinguishing voice within a variety of literature. 

• Students may have a difficultly understanding why voice is needed in a variety of texts. 

Online Resources 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 
Appendix A includes research and information about all of the strands. Appendix B includes text 
exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 
annotated student writing samples that address the three main text types. 

• http://corestandards.org/the-standards 

• http://www.parcconline.org/: PARCC website 

Other Websites with CCSS Information, Strategies, or Lessons 

States’ Sites 

• New Mexico Department of Education: http://newmexicocommoncore.org/ 

• Kansas Department of Education (SBAC): http://www.ksde.org/Default.aspx?tabid=4778 

• Rhode Island Department of Education (PARCC): http://www.ride.ri.gov/Division-
EEIE/transition.aspx 

• New York Department of Education (PARCC): http://engageny.org/common-core/ 
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General Sites 

• A resource for student writing samples: http://www.edsteps.org/CCSSO/Home.aspx 

• Links to several sites with Common Core Resources: http://gettingsmart.com/cms/edreformer/10-
common-core-resources/ 

• Lessons and Assessments, some aligned to Common Core: http://learnzillion.com/overview 

• Common Core Tools from Student Achievement Partners, David Coleman’s organization: 
http://www.achievethecore.org/steal-these-tools 
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Grade 9 English Language Arts, Quarter 1, Unit 1.2 

Express Yourself 

Overview 

Number of instructional days: 10 (1 day = 50 minutes) 

Students continue to explore how each of us shapes our unique voice though our experiences and our 
exposure to the strong voices around us. They do this by exploring the ways that we are influenced 
through advertising techniques and rhetorical appeals in media. Students also determine the meanings of 
words and phrases in text, including figurative and connotative meanings; they analyze the cumulative 
impact of specific word choices on meaning and tone. Textual evidence is cited to support analysis of text 
as well as make inferences from the text. Along with supporting evidence, students write short arguments 
to support claims while maintaining mood and tone within a formal style of their voice. Students review 
advertising techniques and learn about the rhetorical appeals of ethos, pathos, and logos and the way they 
work together with advertising techniques to persuade an audience. Students put all of these pieces 
together as they work with a group to create an advertising campaign for a novel or short stories. Students 
are expected to conduct short as well as more sustained research projects and gather relevant information 
from multiple authoritative print and digital sources. Students also initiate and participate effectively in a 
range of collaborative discussions. Students are expected to demonstrate command of the conventions of 
standard English grammar and usage. 

Leading up to understanding and creating voice, as well as writing an argument, students read a variety of 
short stories (pre-AP will read a novel) and poetry to analyze author’s voice. Students write short 
responses and complete graphic organizers to determine the author’s use of voice including figurative 
language, diction, and imagery. They also use persuasive techniques and rhetorical appeals to persuade an 
audience to read a selected short story or novel. 

This unit is taught at this point in the school year because the skills and concepts learned are the 
foundation for the remainder of the ninth grade year.  

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging 
for them, with support from the instructor as necessary, and texts that they can read fluently. Additionally, 
students should focus on doing close readings and supporting their analysis in reading and writing with 
evidence from the texts they read. 

Concepts to Be Learned and Skills to Be Used 
• DETERMINE a theme or central idea of text.  

• ANALYZE in detail its development over the course of the text. 

• PROVIDE objective summary of text. 
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• ANALYZE how complex characters develop, interact, and advance the theme or plot.  

• ANALYZE how author’s ideas or claims are developed or refined.  

• DETERMINE an author’s point of view or purpose in a text.  

• ANALYZE how an author uses rhetoric to advance that point of view or purpose. 

• WRITE arguments to support claims using valid reasoning and relevant and sufficient evidence. 

• INTRODUCE precise claims. 

• DISTINGUISH alternate and opposing claims. 

• CREATE organization that establishes clear relationships among claims, counter claims, reasons, and 
evidence. 

• DEVELOP claims and counterclaims and  

• SUPPLY evidence for each POINTING out strengths and limitations.  

• USE words, phrases, clauses to:  

• LINK major sections of the text. 

• CREATE cohesion. 

• CLARIFY relationships between claim, reason, and evidence.  

• ESTABLISH and MAINTAIN a formal style and objective tone.  

• ATTEND to the norms and conventions of the discipline in which they are writing. 

• PROVIDE a concluding statement or section that follows from and supports the argument presented. 

• INITIATE and PARTICIPATE effectively in a range of collaborative discussions.  

• BUILD on others’ ideas.  

• EXPRESS their own ideas clearly and persuasively. 

• BE PREPARED for discussions over the material under study; REFER to evidence to stimulate 
thoughtful ideas. 

• SET rules for discussions with clear goals and deadlines and individual roles. 

• DEMONSTRATE command of the conventions of standard English grammar and usage when 
writing or speaking. 

• USE various types of phrases (noun, verb, adjectival, adverbial, participial, prepositional, absolute) 
and clauses (independent, dependent, noun, relative, adverbial) to: 

•  CONVEY specific meanings. 

• ADD variety and interest in writing. Use semicolons (and perhaps a conjunctive adverb) to link two 
or more closely related independent clauses. 

• DETERMINE or CLARIFY the meaning of unknown and multiple-meaning words and phrases. 

• USE context as a clue to the meaning of a word or phrase. 

• IDENTIFY and correctly USE patterns of word changes that indicate different meanings or parts of 
speech.  
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Essential Questions 
• How does author’s word choice affect meaning in a text? 

• What can you learn from an author’s style and craft? 

• How does mood and tone create/influence voice? 

• What is the writing process and how does it help to create better more thoughtful pieces of work? 

 

Written Curriculum 

The Common Core standards for this unit are listed in their complete form, including all numbering and 
strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not addressed 
in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. There will most 
likely be standards from more than one strand in this section. 

The following standards are the focus of this unit of study: 

Reading Standards for Literature 

Key Ideas and Details 

RL.9-10.2 Determine a theme or central idea of a text and analyze in detail its development over the 
course of the text, including how it emerges and is shaped and refined by specific details; 
provide an objective summary of the text. 

RL.9-10.3 Analyze how complex characters (e.g., those with multiple or conflicting motivations) 
develop over the course of a text, interact with other characters, and advance the plot or 
develop the theme. 

Reading Standards for Informational Text 

Craft and Structure 

RI.9-10.5 Analyze in detail how an author’s ideas or claims are developed and refined by particular 
sentences, paragraphs, or larger portions of a text (e.g., a section or chapter). 

RI.9-10.6 Determine an author’s point of view or purpose in a text and analyze how an author uses 
rhetoric to advance that point of view or purpose. 
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Writing Standards 

Text Types and Purposes 

W.9-10.1 Write arguments to support claims in an analysis of substantive topics or texts, using valid 
reasoning and relevant and sufficient evidence. 

a. Introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims, 
and create an organization that establishes clear relationships among claim(s), 
counterclaims, reasons, and evidence. 

b. Develop claim(s) and counterclaims fairly, supplying evidence for each while pointing 
out the strengths and limitations of both in a manner that anticipates the audience’s 
knowledge level and concerns. 

c. Use words, phrases, and clauses to link the major sections of the text, create cohesion, 
and clarify the relationships between claim(s) and reasons, between reasons and 
evidence, and between claim(s) and counterclaims. 

d. Establish and maintain a formal style and objective tone while attending to the norms 
and conventions of the discipline in which they are writing. 

e. Provide a concluding statement or section that follows from and supports the argument 
presented. 

Speaking and Listening Standards 

Comprehension and Collaboration 

SL.9-10.1 Initiate and participate effectively in a range of collaborative discussions (one-on-one, in 
groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, 
building on others’ ideas and expressing their own clearly and persuasively. 

a. Come to discussions prepared, having read and researched material under study; 
explicitly draw on that preparation by referring to evidence from texts and other research 
on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas. 

b. Work with peers to set rules for collegial discussions and decision-making (e.g., 
informal consensus, taking votes on key issues, presentation of alternate views), clear 
goals and deadlines, and individual roles as needed. 

Language Standards 

Conventions of Standard English 

L.9-10.1 Demonstrate command of the conventions of standard English grammar and usage when 
writing or speaking. 

b. Use various types of phrases (noun, verb, adjectival, adverbial, participial, prepositional, 
absolute) and clauses (independent, dependent; noun, relative, adverbial) to convey 
specific meanings and add variety and interest to writing or presentations. 
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Vocabulary Acquisition and Use 

L.9-10.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based 
on grades 9–10 reading and content, choosing flexibly from a range of strategies. 

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s 
position or function in a sentence) as a clue to the meaning of a word or phrase. 

b. Identify and correctly use patterns of word changes that indicate different meanings or 
parts of speech (e.g., analyze, analysis, analytical; advocate, advocacy). 

The following standards reinforce and/or support the unit of study focus standards:  

Reading Standards for Literature 

Key Ideas and Details 

RL.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly 
as well as inferences drawn from the text. 

Reading Standards for Informational Text 

Key Ideas and Details 

RI.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly 
as well as inferences drawn from the text. 

Writing Standards 

Production and Distribution of Writing 

W.9-10.4 Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are 
defined in standards 1–3 above.) 

W.9-10.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a 
new approach, focusing on addressing what is most significant for a specific purpose and 
audience. (Editing for conventions should demonstrate command of Language standards 1–3 
up to and including grades 9–10 on page 54 [of the full ELA Common Core State Standards 
document].) 

W.9-10.6 Use technology, including the Internet, to produce, publish, and update individual or shared 
writing products, taking advantage of technology’s capacity to link to other information and 
to display information flexibly and dynamically. 

Speaking and Listening Standards 

Presentation of Knowledge and Ideas 

SL.9-10.6 Adapt speech to a variety of contexts and tasks, demonstrating command of formal English 
when indicated or appropriate. (See grades 9–10 Language standards 1 and 3 on pages 54 [of 
the full ELA Common Core State Standards document] for specific expectations.) 
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Language Standards 

Vocabulary Acquisition and Use 

L.9-10.5 Demonstrate understanding of figurative language, word relationships, and nuances in word 
meanings. 

a. Interpret figures of speech (e.g., euphemism, oxymoron) in context and analyze their 
role in the text. 

b. Analyze nuances in the meaning of words with similar denotations. 

The following standards recur through many/all of the units of study:  

Reading Standards for Literature 

Range of Reading and Level of Text Complexity 

RL.9-10.10 By the end of grade 9, read and comprehend literature, including stories, dramas, and poems, 
in the grades 9–10 text complexity band proficiently, with scaffolding as needed at the high 
end of the range. 

By the end of grade 10, read and comprehend literature, including stories, dramas, and 
poems, at the high end of the grades 9–10 text complexity band independently and 
proficiently. 

Reading Standards for Informational Text 

Range of Reading and Level of Text Complexity 

RI.9-10.10 By the end of grade 9, read and comprehend literary nonfiction in the grades 9–10 text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 

By the end of grade 10, read and comprehend literary nonfiction at the high end of the grades 
9–10 text complexity band independently and proficiently. 

Writing Standards 

Range of Writing 

W.9-10.10 Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. 

Language Standards 

Vocabulary Acquisition and Use 

L.9-10.6 Acquire and use accurately general academic and domain-specific words and phrases, 
sufficient for reading, writing, speaking, and listening at the college and career readiness 
level; demonstrate independence in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or expression. 
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Clarifying the Standards 
Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text,  
RF = Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards,  
L = Language Standards 

RL—	  RL.9-10.2 In eighth grade, students determined a theme or central idea of a text and analyzed in 
detail its development over the course of the text, including its relationship to the characters, setting, and 
plot provide an objective summary of the text. In grade 9-10, students determine a theme or central 
idea of a text and analyze in detail its development over the course of the text, including how it 
emerges and is shaped and refined by specific details; provide an objective summary of the text. 
Students in grade 11-12 will determine two or more themes or central ideas of a text and analyze in detail 
its development over the course of the text, including how it they interact and build on one another to 
produce a complex account a; provide an objective summary of the text 

RL.9-10.3 In eighth grade, students analyzed how particular lines of dialogue or incidents in a story or 
drama propel the action, reveal aspects of the character, or provoke a decision. In grade 9-10, students 
analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over 
the course of a text, interact with other characters, and advance the plot or develop the theme. 
Students in grade 11-12 will analyze the impact of the author’s choices regarding how to develop and 
relate elements of a story or drama (e.g., where a story is set, how the action is ordered, how the 
characters are introduced and developed). 

RI—	  RI.9-10.5 Students in eighth grade analyzed in detail the structure of a specific paragraph in a text, 
including the role of particular sentences in developing and refining a key concept. In grade 9-10, 
students analyze in detail how an author’s ideas or claims are developed and refined by particular 
sentences, paragraphs, or larger portions of a text (e.g., a section or chapter). In 11-12 grade students 
will analyze and evaluate the effectiveness of the structure and author uses in her/his exposition or 
argument, including whether the structure makes points clear, convincing, and engaging. 

RI.9-10.6 Students in eighth grade determined an author’s point of view or purpose in a text, analyzing 
how the author acknowledges and responds to conflicting viewpoints or evidence. In grade 9, the term 
rhetoric is introduced. Students must analyze how an author uses rhetoric to advance a point of 
view or purpose. In grades 11 and 12, students will additionally be expected to analyze how style and 
content contribute to the power, persuasiveness, or beauty of the text. 

W—	  W.9-10.1 In eighth grade, students wrote arguments to support claims with clear reasons and 
relevant evidence. In grade 9-10, students write arguments to support claims in an analysis of 
substantive topics or texts, using valid reasoning and relevant and sufficient evidence. Students in 
grades 11-12 will follow the same standard, but in greater depth. 

W.9-10.1a Students in grade 8, introduced a claim, acknowledged and distinguished the claim from 
alternate or opposing claims and organized the reasons and evidence logically. In grade 9-10, students 
introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims, and create an 
organization that establishes clear relationships among claim(s), counterclaims, reasons, and 
evidence. In grades 11-12, students will introduce precise and knowledgeable claims and establish the 
significance of the claim. Students creates and organization that logically sequences claims. 

W.9-10.1 b Students in grade 8, supported claims with logical reasoning and relevant evidence using 
accurate credible sources and demonstrating and understanding of the topic or text. In grade 9-10, 
students develop claim(s) and counter claims fairly, supplying evidence for each while pointing out 
the strengths and limitations of both in a manner that anticipates the audience’s knowledge level 
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and concerns. Students in 11-12 grade, will develop claims and counterclaims fairly and thoroughly 
supplying the most relevant for each while pointing out the strengths and limitations of both in a manner 
that anticipates the audience’s knowledge level and concerns, values, and possible biases. 

W.9-10.1c In eighth grade, students used words, phrases, and clauses to create cohesion, and clarified the 
relationships among claim(s), counterclaims, and evidence. In grade 9-10, students use words, phrases, 
and clauses to link the major sections of the text, create cohesion, and clarify the relationships 
between claim(s) and reasons, between reasons and evidence, and between claim(s) and 
counterclaims. Students in 11-12 grade, students will use words, phrases, clauses, and varied syntax to 
link the major sections of the text, create cohesion, and clarify the relationships between claim(s) and 
reasons, between reasons and evidence, and between claim(s) and counterclaims. 

W.9-10.1d Students in eighth grade established a formal style. In grade 9-10, students establish and 
maintain a formal style and objective tone while attending to the norms and conventions of the 
discipline in which they are writing.. In grade 11-12, students will establish and maintain a formal style 
and objective tone while attending to the norms and conventions of the discipline in which they are 
writing. 

W.9-10.1e In all grade levels, students provided a concluding statement or section that follows from 
and supports the argument presented. 

SL—	  SL.9-10.1 In grade 8, students participated effectively in a range of collaborative discussions (one-
on-one, in groups, and teacher-led) with diverse partners on grade 8 topics, texts, and issues, building on 
others’ ideas and expressing their own clearly. In grade 9-10, students initiate and participate 
effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing 
their own clearly and persuasively. These skills will be learned in greater depth in grades 11-12. 

SL.9-10.1a In grade 8, students came to discussions prepared, having read and researched material under 
study; explicitly drawing on that preparation by referring to evidence on the topic, text, or issue to probe 
and reflect on ideas under discussion. In grade 9-10, students come to discussions prepared, having 
read and researched material under study; explicitly draw on that preparation by referring to 
evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned 
exchange of ideas. Students in grade 11-12 will learn these skills in greater depth. 

SL.9-10.1b Students in grade 8 followed rules for collegial discussions and decision-making, tracked 
progress for specific goals and deadlines and defined individual roles as needed. In grade 9-10, students 
work with peers to set rules for collegial discussions and decision-making, set clear goals and 
deadlines, and individual roles as needed. Students in grades 11-12 will work with peers to promote 
civil, democratic discussion and decision-making, set clear goals and deadlines, and establish individual 
rules as needed.  

L—	  L.9-10.1 In all grades K-12, students demonstrate command of the conventions of standard 
English grammar and usage when writing or speaking. 

L.9-10.1b Prior to grade 9, students have had lots of exposure to verbs and nouns as parts of speech. In 
grade 7 students were required to choose among simple, compound, complex, compound-complex 
sentences to signal different relationships among ideas. In grade 9-10, students use various types of 
phrases (noun, verb, adjectival, adverbial, participial, prepositional, absolute) and clauses 
(independent, dependent; noun, relative, adverbial) to convey specific meanings and add variety 
and interest to writing or presentations. Beyond grade 9, standards require no more formal instruction 
in the use of phrases and clauses, but students will be expected to demonstrate knowledge of this concept 
in future grades.  
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Vocabulary Acquisition and Use 

L.9-10.4 In grade 8, students determined or clarified the meaning of unknown and multiple-meaning 
words and phrases based on grades 9–10 reading and content, choosing flexibly from a range of 
strategies. In grade 9-10, students determine or clarify the meaning of unknown and multiple-
meaning words and phrases based on grades 9–10 reading and content, choosing flexibly from a 
range of strategies. In grade 11-12, students will determine or clarify the meaning of unknown and 
multiple-meaning words and phrases based on grades 9–10 reading and content, choosing flexibly from a 
range of strategies.  

L.9-10.4a In grade 8, students used context as a clue to the meaning of a word or phrase. In grade 9-10, 
students use context as a clue to the meaning of a word or phrase. In grade 11-12, students will use 
context as a clue to the meaning of a word or phrase. 

L.9-10.4b In grade 8, students identified and correctly used patterns of word changes that indicated 
different meanings or parts of speech. In grade 9-10, students identified and correctly used patterns of 
word changes that indicated different meanings or parts of speech. In grade 11-12, students will 
identify and correctly use patterns of word changes that indicate different meanings or parts of speech.  

Resources: References to Appendices A–C and Other Resources 
	  

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 
Argument  

Arguments are used for many purposes—to change the reader’s point of view, to bring about some action 
on the reader’s part, or to ask the reader to accept the writer’s explanation or evaluation of a concept, 
issue, or problem. An argument is a reasoned, logical way of demonstrating that the writer’s position, 
belief, or conclusion is valid. In English language arts, students make claims about the worth or meaning 
of a literary work or works. They defend their interpretations or judgments with evidence from the text(s) 
they are writing about. In history/social studies, students analyze evidence from multiple primary and 
secondary sources to advance a claim that is best supported by the evidence, and they argue for a 
historically or empirically situated interpretation. In science, students make claims in the form of 
statements or conclusions that answer questions or address problems. Using data in a scientifically 
acceptable form, students marshal evidence and draw on their understanding of scientific concepts to 
argue in support of their claims. Although young children are not able to produce fully developed logical 
arguments, they develop a variety of methods to extend and elaborate their work by providing examples, 
offering reasons for their assertions, and explaining cause and effect. These kinds of expository structures 
are steps on the road to argument. In grades K–5, the term “opinion” is used to refer to this developing 
form of argument. 
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Suggested Local Resources  

Short Stories 

• Poe, Edgar Allan. “The Cask of Amontillado.” 

• De Maupassant, Guy. “The Necklace.” 

• Connell, Richard. “The Most Dangerous Game.” 

Film 

• Advertising Commercials 

Memoir that can be excerpted 

• Wiesel, Ellie. Night. 

Novel that can be excerpted 

• Anderson, Laurie Halse. Speak. 

Terminology 

Advertising Techniques 

• Bandwagon: Advertisers make it seem as if everyone is buying this product, so you better buy it too: 
“The best car of the year is here…. All your friends and neighbors are driving one….” This technique 
makes you feel left out if you are not buying the product. 

• Avant-garde: This technique is almost the reverse of bandwagon: It makes the product seem so new 
and so cool that you will be the first on the block to have it. Only super-cool people like you will even 
know about this product. 

• Testimonial: Advertisers use celebrities or just regular people to endorse the product. Pay close 
attention; sometimes the celebrity doesn’t even actually say that he or she uses the product. 

• Facts and Figures: Statistics, percentages, and numbers are used to convince you that this product is 
better or more effective than another product. Be aware of what the numbers are actually saying. 
What does “30 percent more effective than the leading brand” really mean? 

• Transfer: This is a rather complicated technique for persuasion. To recognize it, you really need to 
pay attention to the background of the ad or to the story of the commercial. This technique gets you to 
associate the good feelings shown in the ad with the product itself. Then the good feelings transfer to 
you when you buy the product. A commercial that shows a group of people having a lot of fun while 
drinking a certain brand of soft drink wants you to believe that you will be a part of fun groups if you 
buy that brand of soft drink too. 
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Rhetorical Appeals 

• Rhetoric: The use of words to persuade, either in writing or speech. Aristotle defined rhetoric as “the 
ability, in each particular case, to see the available means of persuasion.” He described three main 
types of rhetoric: pathos, ethos, and logos. Authors and speakers use these rhetorical appeals in their 
arguments based on their intended audience as well as on the nature of the argument itself. You might 
have used these appeals in persuasive writing pieces you created. Advertisers, too, make use of these 
appeals in their attempts to persuade an audience. 

• Pathos: Emotional appeals, attempt to persuade the reader or listener by appealing to the senses and 
emotions. Political ads that show politicians kissing babies or shaking hands with the elderly often 
appeal to the emotions. Also, these appeals usually include statements with vivid sensory details, 
which awaken the senses and perhaps manipulate the emotions of the audience. 

• Ethos: Ethical appeals that attempt to persuade the reader or listener by focusing on the qualifications 
or the character of the speaker. The speaker’s credibility is paramount in an ethical appeal. Ethical 
appeals focus on the speaker even more than on the situation. Examples of ethical appeals in 
advertising are expert or celebrity endorsements of products. Other examples of ethical appeals are a 
teen’s argument that he or she should be allowed to do something because he or she has never been in 
trouble, or because his or her friend is a perfect citizen, and so on. 

• Logos: Logical appeals, attempt to persuade readers or listeners by leading them down the road of 
logic and causing them to come to their own conclusions. Logical appeals state the facts and show 
how the facts are interrelated. If/then statements are examples of logical appeals. Sometimes, the 
if/then can be inferred; for example, if a book jacket indicates the book spent 26 weeks at the top of a 
bestseller list, a potential reader might infer that since many people read the book it must be a book 
worth buying. Logical appeals are often used in courtroom situations as well. 

Elements of Argumentation 

• Hook: An opening that grabs the reader’s attention and establishes a connection between the reader 
and the writer. 

• Claim: A clear and straightforward statement of the writer’s belief and what is being argued. 

• Concessions and refutations: Restatements of arguments made by the other side (concessions) and the 
writer’s arguments against those opposing viewpoints (refutations) and why the writer’s arguments 
are more valid. 

• Support: Reasoning behind the argument. Support can include evidence as well as logical and 
emotional appeals (logos and pathos). It may also anticipate objections and provide reasoning to 
overcome those objections. 

• Summary/Call to action: Closing statement with a final plea for action. 



Grade	  9	  English	  Language	  Arts,	  Quarter	  1,	  Unit	  1.2	   Express	  Yourself	  (10	  days)	  

	  

Hobbs	  Municipal	  Schools	  with	  process	  support	  from	  the	  Charles	  A.	  Dana	  Center	  at	  the	  University	  of	  Texas	  at	  Austin	  

24	  

Challenging Concepts   
• Ensure that students are able to understand and use the elements of argumentation in their own 

writing.  

• Students will master the elements of argumentation by reading a modeled text and identifying the 
elements of argumentation and why they are used. Students, in turn, will write using the elements of 
argumentation. 

• Some students have difficulty understanding concessions and refutations.  

• Students may have a difficult time understanding how to generate their own arguments to support 
their claim.  

Online Resources 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 
Appendix A includes research and information about all of the strands. Appendix B includes text 
exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 
annotated student writing samples that address the three main text types. 

• http://corestandards.org/the-standards 

• http://www.parcconline.org/: PARCC website 

Other Websites with CCSS Information, Strategies, or Lessons 

States’ Sites 

• New Mexico Department of Education: http://newmexicocommoncore.org/ 

• Kansas Department of Education (SBAC): http://www.ksde.org/Default.aspx?tabid=4778 

• Rhode Island Department of Education (PARCC): http://www.ride.ri.gov/Division-
EEIE/transition.aspx 

• New York Department of Education (PARCC): http://engageny.org/common-core/ 

General Sites 

• A resource for student writing samples: http://www.edsteps.org/CCSSO/Home.aspx 

• Links to several sites with Common Core Resources: http://gettingsmart.com/cms/edreformer/10-
common-core-resources/ 

• Lessons and Assessments, some aligned to Common Core: http://learnzillion.com/overview 

• Common Core Tools from Student Achievement Partners, David Coleman’s organization: 
http://www.achievethecore.org/steal-these-tools 
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Grade 9 English Language Arts, Quarter 2, Unit 2.1 

Main Idea and Purpose 

Overview 

Number of instructional days: 20 (1 day = 50 minutes) 

In this unit, students study short story texts in order to learn how structure and how the order of events 
create the effects of mystery, tension, or surprise.  Students also examine both short stories and literary 
nonfiction and analyze the central idea for the purpose of writing objective summaries that expose the 
ways in which authors of fiction and literary non-fiction manipulate their audience’s reactions through 
their unique stylistic choices. By studying a variety of genres, students come to unfold an analysis and to 
understand how an author’s choices affect the structure, meaning, or effect of a text or other work. By 
writing informative/explanatory texts students examine and convey complex ideas clearly and accurately 
through the effective selection, organization, and analysis of content. Students do more than just identify 
important plot points and narrative structure; they develop an understanding of how authors develop 
themes, central ideas, suspense, and images through literary and stylistic elements using appropriate and 
varied transitions to link the major sections of the text, create cohesion, and clarify the relationships 
among complex ideas and concepts. In their writing students use precise language, and domain-specific 
vocabulary to manage a topic and establish a formal style incorporating a thesis statement, concrete 
evidence, commentating, and a concluding statement.  

This unit is taught at this point in the school year in order to teach students the required skills to analyze 
more challenging texts and genres.   

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity.  Students should have the opportunity to read texts that are challenging 
for them, with support from the instructor as necessary, and texts that they can read fluently.  
Additionally, students should focus on doing close readings and supporting their analysis in reading and 
writing with evidence from the texts they read. 

Concepts to Be Learned and Skills to Be Used 
• ANALYZE author’s choices concerning how to structure a text and order events to create effects 

such as mystery, tension, or surprise. 

• DETERMINE central idea of a literary non-fiction text and ANALYZE its development. 

• PROVIDE an objective summary of a text. 

• ANALYZE how the author unfolds an analysis. 

• WRITE informative/explanatory texts to EXAMINE and CONVEY complex ideas clearly and 
accurately through the effective selection, organization, and analysis of content. 

o USE appropriate and varied transitions to link the major sections of the text, create 
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cohesion, and clarify the relationships among complex ideas and concepts. 

o USE precise language and domain-specific vocabulary to MANAGE the complexity of 
the topic. 

o ESTABLISH and MAINTAIN a formal style and objective tone. 

o PROVIDE a concluding statement that follows and supports the information. 

Essential Questions 
• How does author’s word choice affect meaning in a text? 

• How do authors use specific techniques to achieve a specific effect? 

• What are the essential elements of an effective text? 

 

Written Curriculum 

The Common Core standards for this unit are listed in their complete form, including all numbering and 
strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not addressed 
in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. There will most 
likely be standards from more than one strand in this section. 

The following standards are the focus of this unit of study: 

Reading Standards for Literature 

Craft and Structure 

RL.9-10.5 Analyze how an author’s choices concerning how to structure a text, order events within it 
(e.g., parallel plots), and manipulate time (e.g., pacing, flashbacks) create such effects as 
mystery, tension, or surprise. 

Reading Standards for Informational Text 

Key Ideas and Details 

RI.9-10.2 Determine a central idea of a text and analyze its development over the course of the text, 
including how it emerges and is shaped and refined by specific details; provide an objective 
summary of the text. 

RI.9-10.3 Analyze how the author unfolds an analysis or series of ideas or events, including the order in 
which the points are made, how they are introduced and developed, and the connections that 
are drawn between them. 
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Writing Standards 

Text Types and Purposes 

W.9-10.2 Write informative/explanatory texts to examine and convey complex ideas, concepts, and 
information clearly and accurately through the effective selection, organization, and analysis 
of content. 

c. Use appropriate and varied transitions to link the major sections of the text, create 
cohesion, and clarify the relationships among complex ideas and concepts. 

d. Use precise language and domain-specific vocabulary to manage the complexity of the 
topic. 

e. Establish and maintain a formal style and objective tone while attending to the norms 
and conventions of the discipline in which they are writing. 

f. Provide a concluding statement or section that follows from and supports the 
information or explanation presented (e.g., articulating implications or the significance 
of the topic). 

The following standards reinforce and/or support the unit of study focus standards: 

Reading Standards for Literature 

Key Ideas and Details 

RL.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly 
as well as inferences drawn from the text. 

Reading Standards for Informational Text 

Key Ideas and Details 

RI.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly 
as well as inferences drawn from the text. 

Writing Standards 

Text Types and Purposes 

W.9-10.1 Write arguments to support claims in an analysis of substantive topics or texts, using valid 
reasoning and relevant and sufficient evidence. 

Production and Distribution of Writing 

W.9-10.4 Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are 
defined in standards 1–3 above.) 

W.9-10.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a 
new approach, focusing on addressing what is most significant for a specific purpose and 
audience. (Editing for conventions should demonstrate command of Language standards 1–3 
up to and including grades 9–10 on page 54 [of the full ELA Common Core State Standards 
document].) 
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Research to Build and Present Knowledge 

W.9-10.7 Conduct short as well as more sustained research projects to answer a question (including a 
self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; 
synthesize multiple sources on the subject, demonstrating understanding of the subject under 
investigation. 

W.9-10.8 Gather relevant information from multiple authoritative print and digital sources, using 
advanced searches effectively; assess the usefulness of each source in answering the research 
question; integrate information into the text selectively to maintain the flow of ideas, 
avoiding plagiarism and following a standard format for citation. 

W.9-10.9 Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

a. Apply grades 9–10 Reading standards to literature (e.g., “Analyze how an author draws 
on and transforms source material in a specific work [e.g., how Shakespeare treats a 
theme or topic from Ovid or the Bible or how a later author draws on a play by 
Shakespeare]”). 

b. Apply grades 9–10 Reading standards to literary nonfiction (e.g., “Delineate and 
evaluate the argument and specific claims in a text, assessing whether the reasoning is 
valid and the evidence is relevant and sufficient; identify false statements and fallacious 
reasoning”). 

Range of Writing 

W.9-10.10 Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. 

Speaking and Listening Standards 

Presentation of Knowledge and Ideas 

SL.9-10.6 Adapt speech to a variety of contexts and tasks, demonstrating command of formal English 
when indicated or appropriate. (See grades 9–10 Language standards 1 and 3 on pages 54 [of 
the full ELA Common Core State Standards document] for specific expectations.) 

Language Standards 

Vocabulary Acquisition and Use 

L.9-10.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based 
on grades 9–10 reading and content, choosing flexibly from a range of strategies. 

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s 
position or function in a sentence) as a clue to the meaning of a word or phrase. 

b. Identify and correctly use patterns of word changes that indicate different meanings or 
parts of speech (e.g., analyze, analysis, analytical; advocate, advocacy). 
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L.9-10.5 Demonstrate understanding of figurative language, word relationships, and nuances in word 
meanings. 

a. Interpret figures of speech (e.g., euphemism, oxymoron) in context and analyze their 
role in the text. 

b. Analyze nuances in the meaning of words with similar denotations. 

The following standards recur through many/all of the units of study:  

Reading Standards for Literature 

Range of Reading and Level of Text Complexity 

RL.9-10.10 By the end of grade 9, read and comprehend literature, including stories, dramas, and poems, 
in the grades 9–10 text complexity band proficiently, with scaffolding as needed at the high 
end of the range. 

By the end of grade 10, read and comprehend literature, including stories, dramas, and 
poems, at the high end of the grades 9–10 text complexity band independently and 
proficiently. 

Reading Standards for Informational Text 

Range of Reading and Level of Text Complexity 

RI.9-10.10 By the end of grade 9, read and comprehend literary nonfiction in the grades 9–10 text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 

By the end of grade 10, read and comprehend literary nonfiction at the high end of the grades 
9–10 text complexity band independently and proficiently. 

Writing Standards 

Range of Writing 

W.9-10.10 Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. 

Language Standards 

Vocabulary Acquisition and Use 

L.9-10.6 Acquire and use accurately general academic and domain-specific words and phrases, 
sufficient for reading, writing, speaking, and listening at the college and career readiness 
level; demonstrate independence in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or expression. 
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Clarifying the Standards 
Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text,  
RF = Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards,  
L = Language Standards 

RL—	  RL.9-10.5 In grade 8, students compared and contrasted structures of two or more texts and analyzed 
how structure contributes to meaning to style. In grade 9-10, students analyze how an author’s choices 
concerning how to structure a text, order events within it, and manipulate time create such effects 
as mystery, tension, or surprise. In grade 11-12, students will analyze how an author’s choices 
concerning how to structure specific parts of a text contribute to it’s overall structure and meaning as well 
as it’s aesthetic impact.	  

RI—	  RI.9-10.2 In grade 8, students determined the essential idea of a text and analyzed its development 
over the course of the text, including its relationship to supporting ideas; they provided an objective 
summary of the text. In grade 9-10, students determine a central idea of a text and analyze its 
development over the course of the text including how it emerges and is shaped and refined by 
specific details; provide and objective summary of the text. In grade 11-12, students will determine 
two or more central ideas of a text and analyze their development over the course of the text including 
how they interact and build on one another to provide a complex analysis; provide and objective summary 
of the text. 

RI.9-10.3 In eighth grade, students analyzed how a text makes connections among and distinctions 
between individuals, ideas, or events. In grade 9-10, students analyze how the author unfolds an 
analysis or series or ideas or events including the order in which the points were made how they are 
introduced and developed and connections that are drawn between them. In grade 11-12, students 
will analyze a complex set of ideas or sequence of events and explain how specific individuals, ideas, or 
events interact and develop over the course of a text.  

W—	  W.9-10.2 In eighth grade, students wrote informative/explanatory texts to examine and convey 
complex ideas, concepts, and information through the selection, organization, and analysis of content.  In 
grade 9-10, students write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective selection, organization, and 
analysis of content. Students in grades 11-12 will follow the same standard, but in greater depth.  

W.9-10.2c  In eighth grade, students used appropriate and varied transitions to create cohesion, and 
clarify the relationships among complex ideas and content. In grade 9-10, students use appropriate and 
varied transitions to link the major sections of the text, create cohesion, and clarify the 
relationships among complex ideas and concepts. Students in grade 11-12, will use appropriate and 
varied transitions and syntax to create cohesion, and clarify the relationships among complex ideas and 
concepts. 

W.9-10.2d  In grade 8, students used precise language and domain-specific vocabulary to inform or 
explain about the topic. In grade 9-10, students use precise language and domain-specific vocabulary 
to manage the complexity of the topic. Students in 11-12 grade, will use precise language and domain-
specific vocabulary and techniques such as metaphor, simile, and analogy to manage the complexity of 
the topic. 
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W.9-10.2e  In all grade levels, students establish and maintain a formal style and objective tone while 
attending to the norms and conventions of the discipline in which they are writing. 

W.9-10.2f  In all grade levels, students provide a concluding statement or section that follows from 
and supports the information or explanation presented (e.g., articulating implications or the 
significance of the topic). 

SL—No focus standards at this time.  

L— No focus standards at this time. 

 

Resources: References to Appendices A–C and Other Resources 
	  

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 

Informational/Explanatory Writing 

Informational/explanatory writing conveys information accurately. This kind of writing serves one or 
more closely related purposes: to increase readers’ knowledge of a subject, to help readers better 
understand a procedure or process, or to provide readers with an enhanced comprehension of a concept. 
Informational/explanatory writing addresses matters such as types (What are the different types of 
poetry?) and components (What are the parts of a motor?); size, function, or behavior (How big is the 
United States? What is an X-ray used for? How do penguins find food?);  how things work (How does the 
legislative branch of government function?); and why things happen (Why do some authors blend 
genres?). To produce this kind of writing, students draw from what they already know and from primary 
and secondary sources. With practice, students become better able to develop a controlling idea and a 
coherent focus on a topic and more skilled at selecting and incorporating relevant examples, facts, and 
details into their writing. They are also able to use a variety of techniques to convey information, such as 
naming, defining, describing, or differentiating different types or parts; comparing or contrasting ideas or 
concepts; and citing an anecdote or a scenario to illustrate a point. Informational/explanatory writing 
includes a wide array of genres, including academic genres such as literary analyses, scientific and 
historical reports, summaries, and précis writing as well as forms of workplace and functional writing 
such as instructions, manuals, memos, reports, applications, and résumés. As students advance through 
the grades, they expand their repertoire of informational/explanatory genres and use them effectively in a 
variety of disciplines and domains. 

Although information is provided in both arguments and explanations, the two types of writing have 
different aims. Arguments seek to make people believe that something is true or to persuade people to 
change their beliefs or behavior. Explanations, on the other hand, start with the assumption of truthfulness 
and answer questions about why or how. Their aim is to make the reader understand rather than to 
persuade him or her to accept a certain point of view. In short, arguments are used for persuasion and 
explanations for clarification. 

Like arguments, explanations provide information about causes, contexts, and consequences of processes, 
phenomena, states of affairs, objects, terminology, and so on. However, in an argument, the writer not 
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only gives information but also presents a case with the “pros” (supporting ideas) and “cons” (opposing 
ideas) on a debatable issue. Be- cause an argument deals with whether the main claim is true, it demands 
empirical descriptive evidence, statistics, or definitions for support. When writing an argument, the writer 
supports his or her claim(s) with sound reasoning and relevant and sufficient evidence. 

Suggested Local Resources  

Short Stories 

• Collier, Eugenia. “Marigolds.” 

• Heker, Liliana. “Stolen Party.” 

• Faulkner, William. “A Rose for Emily.” 

Film 

• “Pit and the Pendulum” 

Memoirs 

• Hickman, Homer. Excerpt-“Rocket Boys” from “October Sky.” 

Poetry 

• Blake, William. “Poison Tree.” 

Terminology 
• Diction: The writers’ choice of words; a stylistic element that helps convey voice and tone.  

• Tone: A writer’s or speaker’s attitude toward a subject. 

• Imagery: The verbal expression of sensory experience; descriptive or figurative language used to 
create word pictures; imagery is created by details that appeal to one or more of the five senses.   

• Point of View: The perspective in which a narrative is told; i.e., first person, third person limited, 
third omniscient.   

• Protagonist: The central character in a work of literature, the one who is involved in the main conflict 
in the plot. 

• Antagonist: The character who opposes or struggles again the main character. 

• Rising Action: The movement of a plot toward a climax or moment of greatest excitement; the rising 
action is fueled by the characters’ responses to the conflict. 

• Falling Action: The events in a play, story, or novel that follow the climax, or moment of greatest 
suspense, and lead to the resolution. 

• Climax: The point at which the action reaches its peak; the point of greatest interest or suspense in a 
story; the turning point at which the outcome of the conflict is decided. 

• Exposition: Events that give a reader background information needed to understand a story. During 
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exposition, characters are introduced, the setting is described, and the conflict begins to unfold. 

• Resolution (denouement): The end of a play, story, or novel in which the main conflict is finally 
resolved 

• Conflict: A struggle or problem in a story. An internal conflict occurs when a character struggles 
between opposing needs or desires or emotions within his or her own mind. An external conflict 
occurs when a character struggles against an outside force. This force may be another character, a 
societal expectation, or something in the physical world. 

• Setting: The time and place in which a story happens. 

Challenging Concepts    

Cinematic Techniques 

• Identifying relevant themes within texts. 

• Making text-to-self connections.  

• Students may struggle with distinguishing between key ideas and minor details within a text. 

Online Resources 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 
Appendix A includes research and information about all of the strands. Appendix B includes text 
exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 
annotated student writing samples that address the three main text types. 

• http://corestandards.org/the-standards 

• http://www.parcconline.org/: PARCC website 

Other Websites with CCSS Information, Strategies, or Lessons 

States’ Sites 

• New Mexico Department of Education: http://newmexicocommoncore.org/ 

• Kansas Department of Education (SBAC): http://www.ksde.org/Default.aspx?tabid=4778 

• Rhode Island Department of Education (PARCC): http://www.ride.ri.gov/Division-
EEIE/transition.aspx 

• New York Department of Education (PARCC): http://engageny.org/common-core/ 
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General Sites 

• A resource for student writing samples: http://www.edsteps.org/CCSSO/Home.aspx 

• Links to several sites with Common Core Resources: http://gettingsmart.com/cms/edreformer/10-
common-core-resources/ 

• Lessons and Assessments, some aligned to Common Core: http://learnzillion.com/overview 

• Common Core Tools from Student Achievement Partners, David Coleman’s organization: 
http://www.achievethecore.org/steal-these-tools 
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Grade 9 English Language Arts, Quarter 2, Unit 2.2 

Literary Analysis—Structure and Point of View 

Overview 

Number of instructional days: 20 (1 day = 50 minutes) 

In this unit, students analyze various accounts of a subject in different genres (literary non-fiction, fiction, 
film, etc.) to determine which details are emphasized in each account. Students compare/contrast the 
genres for differences and similarities in points of view, purposes, and details through the writing of 
narratives to develop real or imagined experiences or events using effective techniques, well-chosen 
details, and well-structured event sequences. Their writing not only provides a conclusion that follows 
from and reflects on what is experienced, observed, or resolved over the course of the narrative, but 
allows students to continue to reveal the unique connection between written texts by using precise words 
or phrases, telling details, and sensory language to convey a vivid picture of the experiences, events, 
setting, and/or characters. Along with the aid of visual media (film) students focus on theme, main idea, 
purpose, suspense, details, rhetoric, and sequencing. In this unit, students continue to examine the ways in 
which authors of fiction and literary non-fiction and directors of visual media manipulate their audience’s 
reactions through their unique stylistic choices.  

The knowledge gained to conduct their writing is achieved through initiating and participating effectively 
in a range of collaborative discussions with diverse partners, and issues building on others’ ideas and 
expressing their own clearly, persuasively or argumentatively. Through evaluation of a speaker’s point of 
view, reasoning, and use of evidence and rhetoric, identifying any fallacious reasoning or exaggerated or 
distorted evidence students also demonstrate command of the conventions of standard English grammar 
and usage when writing or speaking.  

By studying a variety of genres, students come to understand how each genre is separate and unique, and 
worthy of serious study. Students continue to identify important plot points and narrative structure; they 
develop an understanding of how authors present themes, ideas, suspense, and images through literary 
and stylistic elements. Some of the elements they analyze are point of view, imagery, motif, 
foreshadowing, and irony. Students transform these elements of written text into something visual. 
Students then create a storyboard for one of the stories they have read focusing on theme, main idea, and 
text structure. Unit 2.2 mirrors unit 2.1 with greater emphasis on multi-media.  

This unit is taught at this point in the school year in order to further scaffold what was taught in Unit 2.1 
and build on knowledge of author’s craft and style. They are also reading multi-media (film) as text.  

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging 
for them, with support from the instructor as necessary, and texts that they can read fluently. Additionally, 
students should focus on doing close readings and supporting their analysis in reading and writing with 
evidence from the texts they read. 



Grade	  9	  English	  Language	  Arts,	  Quarter	  2,	  Unit	  2.2	   Literary	  Analysis—Structure	  and	  	  
Point	  of	  View	  (20	  days)	  

	  

Hobbs	  Municipal	  Schools	  with	  process	  support	  from	  the	  Charles	  A.	  Dana	  Center	  at	  the	  University	  of	  Texas	  at	  Austin	  

36	  

Concepts to Be Learned and Skills to Be Used 
• ANALYZE various accounts of a subject told in different mediums and DETERMINE which 

details are emphasized in each account. 

• WRITE narratives to DEVELOP real or imagined experiences or events using effective technique, 
well-chosen details, and well-structured event sequences. 

o USE precise words or phrases, telling details, and sensory language to convey a vivid 
picture of the experiences, events, setting, and/or characters. 

o PROVIDE a conclusion that follows from and reflects on what is experienced, 
observed, or resolved over the course of the narrative. 

• INITIATE and PARTICIPATE effectively in a range of collaborative discussions with diverse 
partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own 
clearly and persuasively. 

o PROPEL conversations by posing and responding to questions that relate the current 
discussion to broader themes or larger ideas; actively incorporate others into the 
discussion; and clarify, verify, or challenge ideas and conclusions. 

o RESPOND thoughtfully to diverse perspectives, SUMMARIZE points of agreement 
and disagreement, and, when warranted, qualify or justify their own views and 
understanding and make new connections in light of the evidence and reasoning 
presented. 

• EVALUATE a speaker’s point of view, reasoning, and use of evidence and rhetoric, identifying 
any fallacious reasoning or exaggerated or distorted evidence. 

• DEMONSTRATE command of the conventions of standard English grammar and usage when 
writing or speaking. 

o USE parallel structure.* 

Essential Questions 
• How does an author develop theme throughout a text? 

• How do authors and directors use specific techniques to achieve a specific effect? 
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Written Curriculum 

The Common Core standards for this unit are listed in their complete form, including all numbering and 
strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not addressed 
in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. There will most 
likely be standards from more than one strand in this section. 

The following standards are the focus of this unit of study: 

Reading Standards for Informational Text 

Integration of Knowledge and Ideas 

RI.9-10.7 Analyze various accounts of a subject told in different mediums (e.g., a person’s life story in 
both print and multimedia), determining which details are emphasized in each account. 

Writing Standards 

Text Types and Purposes 

W.9-10.3 Write narratives to develop real or imagined experiences or events using effective technique, 
well-chosen details, and well-structured event sequences. 

d. Use precise words and phrases, telling details, and sensory language to convey a vivid 
picture of the experiences, events, setting, and/or characters. 

e. Provide a conclusion that follows from and reflects on what is experienced, observed, or 
resolved over the course of the narrative. 

Speaking and Listening Standards 

Comprehension and Collaboration 

SL.9-10.1 Initiate and participate effectively in a range of collaborative discussions (one-on-one, in 
groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, 
building on others’ ideas and expressing their own clearly and persuasively. 

c. Propel conversations by posing and responding to questions that relate the current 
discussion to broader themes or larger ideas; actively incorporate others into the 
discussion; and clarify, verify, or challenge ideas and conclusions. 

d. Respond thoughtfully to diverse perspectives, summarize points of agreement and 
disagreement, and, when warranted, qualify or justify their own views and 
understanding and make new connections in light of the evidence and reasoning 
presented. 

SL.9-10.3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, identifying 
any fallacious reasoning or exaggerated or distorted evidence. 
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Language Standards 

Conventions of Standard English 

L.9-10.1 Demonstrate command of the conventions of standard English grammar and usage when 
writing or speaking. 

a. Use parallel structure.* 
The following standards reinforce and/or support the unit of study focus standards: 

Writing Standards 

Text Types and Purposes 

W.9-10.1 Write arguments to support claims in an analysis of substantive topics or texts, using valid 
reasoning and relevant and sufficient evidence. 

Production and Distribution of Writing 

W.9-10.4 Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are 
defined in standards 1–3 above.) 

W.9-10.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a 
new approach, focusing on addressing what is most significant for a specific purpose and 
audience. (Editing for conventions should demonstrate command of Language standards 1–3 
up to and including grades 9–10 on page 54 [of the full ELA Common Core State Standards 
document].) 

Language Standards 

Vocabulary Acquisition and Use 

L.9-10.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based 
on grades 9–10 reading and content, choosing flexibly from a range of strategies. 

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s 
position or function in a sentence) as a clue to the meaning of a word or phrase. 

b. Identify and correctly use patterns of word changes that indicate different meanings or 
parts of speech (e.g., analyze, analysis, analytical; advocate, advocacy). 

L.9-10.5 Demonstrate understanding of figurative language, word relationships, and nuances in word 
meanings. 

a. Interpret figures of speech (e.g., euphemism, oxymoron) in context and analyze their 
role in the text. 

b. Analyze nuances in the meaning of words with similar denotations. 
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The following standards recur through many/all of the units of study:  

Reading Standards for Literature 

Range of Reading and Level of Text Complexity 

RL.9-10.10 By the end of grade 9, read and comprehend literature, including stories, dramas, and poems, 
in the grades 9–10 text complexity band proficiently, with scaffolding as needed at the high 
end of the range. 

By the end of grade 10, read and comprehend literature, including stories, dramas, and 
poems, at the high end of the grades 9–10 text complexity band independently and 
proficiently. 

Reading Standards for Informational Text 

Range of Reading and Level of Text Complexity 

RI.9-10.10 By the end of grade 9, read and comprehend literary nonfiction in the grades 9–10 text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 

By the end of grade 10, read and comprehend literary nonfiction at the high end of the grades 
9–10 text complexity band independently and proficiently. 

Writing Standards 

Range of Writing 

W.9-10.10 Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. 

Language Standards 

Vocabulary Acquisition and Use 

L.9-10.6 Acquire and use accurately general academic and domain-specific words and phrases, 
sufficient for reading, writing, speaking, and listening at the college and career readiness 
level; demonstrate independence in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or expression. 

Clarifying the Standards 
Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text,  
RF = Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards,  
L = Language Standards 

RL—No focus standards at this time.  

RI— RI.9-10.7 In eighth grade, students evaluated the advantages and disadvantages of using different 
mediums to present a particular topic or idea. In grade 9-10, students analyze various accounts of a 
subject told in different mediums determining which details are emphasized in each account. In 
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grade 11-12, students will integrate and evaluate multiple sources of information presented in different 
media or formats as well as in words in order to address a question or solve a problem.  

W— W.9-10.3 Students in grade 8 wrote narratives to develop real or imagined experiences or events 
using effective technique, relevant descriptive details, and well-structured event sequences. In grade 9-
10, students write narratives to develop real or imagined experiences or events using effective 
technique, well-chosen details, and well-structured event sequences. In grade 11-12, students will 
write narratives to develop real or imagined experiences or events using effective technique, well-chosen 
details, and well-structured event sequences. 

W.9-10.3d Students in grade 8 used precise words and phrases, relevant descriptive details, and sensory 
language to capture the action and convey experiences and events. Students in grade 9-10, use precise 
words or phrases, telling details, and sensory language to convey a vivid picture of the experiences, 
events, setting, and/or characters. Students in grade 11-12, will use precise words or phrases, telling 
details, and sensory language to convey a vivid picture of the experiences, events, setting, and/or 
characters in greater depth.  

W.9-10.3e Students in grade 8 provided a conclusion that follows from and reflects on the narrated 
experiences or events. Students in grade 9-10 provide a conclusion that follows from and reflects on 
what is experienced, observed, or resolved over the course of the narrative. Students in grade 11-12 
provide a conclusion that follows from and reflects on what is experienced, observed, or resolved over the 
course of the narrative in greater depth. 

SL— SL.9-10.1 Students in grade 8 engaged effectively in a range of collaborative discussions with 
diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing their own 
clearly. Students in grade 9-10 initiate and participate effectively in a range of collaborative 
discussions with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas 
and expressing their own clearly and persuasively. Students in grade 11-12 will initiate and participate 
effectively in a range of collaborative discussions with diverse partners on grades 11–12 topics, texts, and 
issues, building on others’ ideas and expressing their own clearly and persuasively. 

SL.9-10.1c Students in grade 8 posed questions that connect the ideas of several speakers and respond to 
others’ questions and comments with relevant evidence, observations, and ideas. Students in grade 9-10 
propel conversations by posing and responding to questions that relate the current discussion to 
broader themes or larger ideas; actively incorporate others into the discussion; and clarify, verify, 
or challenge ideas and conclusions. Students in grade 11-12 will propel conversations by posing and 
responding to questions that probe reasoning and evidence; ensure a hearing for a full range of positions 
on a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote divergent and creative 
perspectives. 

SL.9-10.1d Students in grade 8 acknowledged new information expressed by others, and, when 
warranted, qualified or justified their own views in light of the evidence presented. Students in grade 9-
10 respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, 
and, when warranted, qualify or justify their own views and understanding and make new 
connections in light of the evidence and reasoning presented. Students in grade 11-12 will respond 
thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made on all sides of an 
issue; resolve contradictions when possible; and determine what additional information or research is 
required to deepen the investigation or complete the task. 

SL.9-10.3 Students in grade 8 delineated a speaker’s argument and specific claims, evaluating the 
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soundness of the reasoning and relevance and sufficiency of the evidence and identifying when irrelevant 
evidence is introduced. Student in grade 9-10 evaluate a speaker’s point of view, reasoning, and use 
of evidence and rhetoric, identifying any fallacious reasoning or exaggerated or distorted evidence. 
Students in grade 11-12 will evaluate a speaker’s point of view, reasoning, and use of evidence and 
rhetoric, assessing the stance, premises, links among ideas, word choice, points of emphasis, and tone 
used. 

L— L.9-10.1 Students in grade 8 demonstrated command of the conventions of standard English 
grammar and usage when writing or speaking. Students in grade 9-10 will demonstrate command of 
the conventions of standard English grammar and usage when writing or speaking. Students in 
grade 11-12 will demonstrate command of the conventions of standard English grammar and usage when 
writing or speaking. 

L.9-10.1a Students in grade 8 explained the function of verbals in general and their function in particular 
sentences. Students in grade 9-10 will use parallel structure.* Students in grade 11-12 will apply the 
understanding that usage is a matter of convention, can change over time, and is sometimes contested. 

 

Resources: References to Appendices A–C and Other Resources 
	  

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 

Narrative Writing 

Narrative writing conveys experience, either real or imaginary, and uses time as its deep structure. It can 
be used for many purposes, such as to inform, instruct, persuade, or entertain. In English language arts, 
students produce narratives that take the form of creative fictional stories, memoirs, anecdotes, and 
autobiographies. Over time, they learn to provide visual details of scenes, objects, or people; to depict 
specific actions (for example, movements, gestures, postures, and expressions); to use dialogue and 
interior monologue that provide insight into the narrator’s and characters’ personalities and motives; and 
to manipulate pace to highlight the significance of events and create tension and suspense. In 
history/social studies, students write narrative accounts about individuals. They also construct event 
models of what happened, selecting from their sources only the most relevant information. In science, 
students write narrative descriptions of the step-by-step procedures they follow in their investigations so 
that others can replicate their procedures and (perhaps) reach the same results. With practice, students 
expand their repertoire and control of different narrative strategies. 

Suggested Local Resources  

Short Stories 

• Collier, Eugenia. “Marigolds.” 

• Heker, Liliana. “Stolen Party.” 

• Faulkner, William. “A Rose for Emily.” 
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Film 

• “The Cask of Amontillado.” 

• Advertising Commercials 

Appendix C: Samples of Student Writing 
There is  

Terminology 

Shots and Framing 

• Shot: A single piece of film uninterrupted by cuts. 

• Establishing Shot: Often a long shot or a series of shots that sets the scene. It is used to establish 
setting and to show transitions between locations. 

• Long Shot (LS): A shot from some distance. If filming a person, the full body is shown. It may show 
the isolation or vulnerability of the character (also called a Full Shot). 

• Medium Shot (MS): The most common shot. The camera seems to be a medium distance from the 
object being filmed. A medium shot shows the person from the waist up. The effect is to ground the 
story. 

• Close Up (CU): The image takes up at least 80 percent of the frame. 

• Extreme Close Up: The image being shot is a part of a whole, such as an eye or a hand. 

• Two Shot: A scene between two people shot exclusively from an angle that includes both characters 
more or less equally. It is used in love scenes where interaction between the two characters is 
important. 

Camera Angles 

• Eye Level: A shot taken from a normal height; that is, the character’s eye level. Ninety to ninety-five 
percent of the shots seen are eye level, because it is the most natural angle. 

• High Angle: The camera is above the subject. This usually has the effect of making the subject look 
smaller than normal, giving him or her the appearance of being weak, powerless, and trapped. 

• Low Angle: The camera films subject from below. This usually has the effect of making the subject 
look larger than normal, and therefore strong, powerful, and threatening. 

Camera Movements 

• Pan: A stationary camera moves from side to side on a horizontal axis. 

• Tilt: A stationary camera moves up or down along a vertical axis. 

• Zoom: A stationary camera where the lens moves to make an object seem to move closer to or further 
away from the camera. With this technique, moving into a character is often a personal or revealing 
movement, while moving away distances or separates the audience from the character. 
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• Dolly/Tracking: The camera is on a track that allows it to move with the action. The term also refers 
to any camera mounted on a car, truck, or helicopter. 

• Boom/Crane: The camera is on a crane over the action. This is used to create overhead shots. 

Lighting 

• High Key: The scene is flooded with light, creating a bright and open-looking scene. 

• Low Key: The scene is flooded with shadows and darkness, creating suspense or suspicion. 

• Bottom or Side Lighting: Direct lighting from below or the side, which often makes the subject 
appear dangerous or evil. 

• Front or Back Lighting: Soft lighting on the actor’s face or from behind gives the appearance of 
innocence or goodness, or a halo effect. 

Editing Techniques 

• Cut: Most common editing technique. Two pieces of film are spliced together to “cut” to another 
image. 

• Fade: Can be to or from black or white. A fade can begin in darkness and gradually assume full 
brightness (fade-in) or the image may gradually get darker (fade-out). A fade often implies that time 
has passed or may signify the end of a scene. 

• Dissolve: A kind of fade in which one image is slowly replaced by another. It can create a connection 
between images. 

• Wipe: A new image wipes off the previous image. A wipe is more fluid than a cut and quicker than a 
dissolve. 

• Flashback: Cut or dissolve to action that happened in the past. 

• Shot-Reverse-Shot: A shot of one subject, then another, then back to the first. It is often used for 
conversation or reaction shots. 

• Cross Cutting: Cut into action that is happening simultaneously. This technique is also called parallel 
editing. It can create tension or suspense and can form a connection between scenes. 

• Eye-Line Match: Cut to an object, then to a person. This technique shows what a person seems to be 
looking at and can reveal a character’s thoughts. 

Sound 

• Diegetic: Sound that could logically be heard by the characters in the film. 

• Non-Diegetic: Sound that cannot be heard by the characters but is designed for audience reaction 
only. An example might be ominous music for foreshadowing. 

Challenging Concepts  
Cinematic Techniques 

• Students may struggle in using cinematic techniques effectively.  

• Students may struggle with understanding the purpose and intended effects of the cinematic 
techniques. 
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Online Resources 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 
Appendix A includes research and information about all of the strands. Appendix B includes text 
exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 
annotated student writing samples that address the three main text types. 

• http://corestandards.org/the-standards 

• http://www.parcconline.org/: PARCC website 

Other Websites with CCSS Information, Strategies, or Lessons 

States’ Sites 

• New Mexico Department of Education: http://newmexicocommoncore.org/ 

• Kansas Department of Education (SBAC): http://www.ksde.org/Default.aspx?tabid=4778 

• Rhode Island Department of Education (PARCC): http://www.ride.ri.gov/Division-
EEIE/transition.aspx 

• New York Department of Education (PARCC): http://engageny.org/common-core/ 

General Sites 

• A resource for student writing samples: http://www.edsteps.org/CCSSO/Home.aspx 

• Links to several sites with Common Core Resources: http://gettingsmart.com/cms/edreformer/10-
common-core-resources/ 

• Lessons and Assessments, some aligned to Common Core: http://learnzillion.com/overview 

• Common Core Tools from Student Achievement Partners, David Coleman’s organization: 
http://www.achievethecore.org/steal-these-tools 



	  

Hobbs	  Municipal	  Schools	  with	  process	  support	  from	  the	  Charles	  A.	  Dana	  Center	  at	  the	  University	  of	  Texas	  at	  Austin	  

45	  

Grade 9 English Language Arts, Quarter 3, Unit 3.1 

Research-Based Analysis—Part 1 

Overview 

Number of instructional days: 25 (1 day = 50 minutes) 

In this unit, students analyze and draw on how a director transforms source material in a specific work in 
order to represent their unique stylistic choices. They do this by analyzing and making strategic use of 
various technological sources regarding the works of director Tim Burton, which include Internet, visual 
media, and audio recordings. Through research students present information and findings. They support 
evidence clearly, concisely, and logically to the appropriate and intended audience for the purpose of 
understanding of how film and text versions of the same scenes can have the common themes, tones, 
moods, subjects, and styles.  Students write, edit, and publish a research paper conforming to the 
guidelines of an appropriate MLA style formatted paper. This is done by consulting general and 
specialized reference materials that verify the preliminary determination of previous findings in regards to 
a directors stylistic choices. 

This unit is taught at this point in the school year in order to further scaffold what was taught in Unit 2.2 
and build on their knowledge of author’s/director’s craft and style. They are also reading multi-media 
(film) as text and writing a research paper using the knowledge gained in previous units.    

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity.  Students should have the opportunity to read texts that are challenging 
for them, with support from the instructor as necessary, and texts that they can read fluently.  
Additionally, students should focus on doing close readings and supporting their analysis in reading and 
writing with evidence from the texts they read. 

Concepts to Be Learned and Skills to Be Used 
• ANALYZE the representation of a subject or a key scene in two different artistic mediums, 

including what is emphasized or absent in each treatment (e.g., Auden’s “Musée des Beaux Arts” and 
Breughel’s Landscape with the Fall of Icarus). 

• ANALYZE how an author draws on and transforms source material in a specific work (e.g., how 
Shakespeare treats a theme or topic from Ovid or the Bible or how a later author draws on a play by 
Shakespeare). 

• USE technology, including the Internet, to produce, publish, and update individual or shared 
writing products, taking advantage of technology’s capacity to link to other information and to 
display information flexibly and dynamically. 

• INTEGRATE multiple sources of information presented in diverse media or formats (e.g., 
visually, quantitatively, orally) evaluating the credibility and accuracy of each source. 



Grade	  9	  English	  Language	  Arts,	  Quarter	  3,	  Unit	  3.1	   Research-‐Based	  Analysis—Part	  1	  (25	  days)	  

	  

Hobbs	  Municipal	  Schools	  with	  process	  support	  from	  the	  Charles	  A.	  Dana	  Center	  at	  the	  University	  of	  Texas	  at	  Austin	  

46	  

• PRESENT information, findings, and supporting evidence clearly, concisely, and logically such 
that listeners can follow the line of reasoning and the organization, development, substance, and 
style are appropriate to purpose, audience, and task. 

• MAKE strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive 
elements) in presentations to enhance understanding of findings, reasoning, and evidence and to 
add interest. 

• APPLY knowledge of language to understand how language functions in different contexts, to 
make effective choices for meaning or style, and to comprehend more fully when reading or 
listening. 

o WRITE and EDIT work so that it conforms to the guidelines in a style manual (e.g., 
MLA Handbook, Turabian’s Manual for Writers) appropriate for the discipline and 
writing type. 

• DETERMINE or CLARIFY the meaning of unknown and multiple-meaning words and phrases 
based on grades 9–10 reading and content, choosing flexibly from a range of strategies. 

o CONSULT general and specialized reference materials (e.g., dictionaries, glossaries, 
thesauruses), both print and digital, to find the pronunciation of a word or determine 
or CLARIFY its precise meaning, its part of speech, or its etymology. 

o VERIFY the preliminary determination of the meaning of a word or phrase (e.g., by 
checking the inferred meaning in context or in a dictionary). 

Essential Questions 
• What are the essential features of a style analysis? 

• What can you learn from studying the craft and style of authors and directors? 

• How do you conduct research, use the information, and make it your own? 

 

Written Curriculum 

The Common Core standards for this unit are listed in their complete form, including all numbering and 
strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not addressed 
in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. There will most 
likely be standards from more than one strand in this section. 

The following standards are the focus of this unit of study: 

Reading Standards for Literature 

Integration of Knowledge and Ideas 

RL.9-10.7 Analyze the representation of a subject or a key scene in two different artistic mediums, 
including what is emphasized or absent in each treatment (e.g., Auden’s “Musée des Beaux 
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Arts” and Breughel’s Landscape with the Fall of Icarus). 

RL.9-10.9 Analyze how an author draws on and transforms source material in a specific work (e.g., how 
Shakespeare treats a theme or topic from Ovid or the Bible or how a later author draws on a 
play by Shakespeare). 

Writing Standards 

Production and Distribution of Writing 

W.9-10.6 Use technology, including the Internet, to produce, publish, and update individual or shared 
writing products, taking advantage of technology’s capacity to link to other information and 
to display information flexibly and dynamically. 

Speaking and Listening Standards 

Comprehension and Collaboration 

SL.9-10.2 Integrate multiple sources of information presented in diverse media or formats (e.g., 
visually, quantitatively, orally) evaluating the credibility and accuracy of each source. 

Presentation of Knowledge and Ideas 

SL.9-10.4 Present information, findings, and supporting evidence clearly, concisely, and logically such 
that listeners can follow the line of reasoning and the organization, development, substance, 
and style are appropriate to purpose, audience, and task. 

SL.9-10.5 Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive 
elements) in presentations to enhance understanding of findings, reasoning, and evidence and 
to add interest. 

Language Standards 

Knowledge of Language 

L.9-10.3 Apply knowledge of language to understand how language functions in different contexts, to 
make effective choices for meaning or style, and to comprehend more fully when reading or 
listening. 

a. Write and edit work so that it conforms to the guidelines in a style manual (e.g., MLA 
Handbook, Turabian’s Manual for Writers) appropriate for the discipline and writing 
type. 

Vocabulary Acquisition and Use 

L.9-10.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based 
on grades 9–10 reading and content, choosing flexibly from a range of strategies. 

c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, 
thesauruses), both print and digital, to find the pronunciation of a word or determine or 
clarify its precise meaning, its part of speech, or its etymology. 

d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by 
checking the inferred meaning in context or in a dictionary). 
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The following standards reinforce and/or support the unit of study focus standards: 

Reading Standards for Literature 

Key Ideas and Details 

RL.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly 
as well as inferences drawn from the text. 

Reading Standards for Informational Text 

Key Ideas and Details 

RI.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly 
as well as inferences drawn from the text. 

Writing Standards 

Text Types and Purposes 

W.9-10.1 Write arguments to support claims in an analysis of substantive topics or texts, using valid 
reasoning and relevant and sufficient evidence.  

a. Introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims, and 
create an organization that establishes clear relationships among claim(s), counterclaims, 
reasons, and evidence.  

b. Develop claim(s) and counterclaims fairly, supplying evidence for each while pointing out 
the strengths and limitations of both in a manner that anticipates the audience’s knowledge 
level and concerns.  

c. Use words, phrases, and clauses to link the major sections of the text, create cohesion, and 
clarify the relationships between claim(s) and reasons, between reasons and evidence, and 
between claim(s) and counterclaims.  

d. Establish and maintain a formal style and objective tone while attending to the norms and 
conventions of the discipline in which they are writing.  

e. Provide a concluding statement or section that follows from and supports the argument 
presented.  

Production and Distribution of Writing 

W.9-10.4 Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are 
defined in standards 1–3 above.) 

Research to Build and Present Knowledge 

W.9-10.7 Conduct short as well as more sustained research projects to answer a question (including a 
self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; 
synthesize multiple sources on the subject, demonstrating understanding of the subject under 
investigation. 
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W.9-10.8 Gather relevant information from multiple authoritative print and digital sources, using 
advanced searches effectively; assess the usefulness of each source in answering the research 
question; integrate information into the text selectively to maintain the flow of ideas, 
avoiding plagiarism and following a standard format for citation. 

W.9-10.9 Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

a. Apply grades 9–10 Reading standards to literature (e.g., “Analyze how an author draws 
on and transforms source material in a specific work [e.g., how Shakespeare treats a 
theme or topic from Ovid or the Bible or how a later author draws on a play by 
Shakespeare]”). 

b. Apply grades 9–10 Reading standards to literary nonfiction (e.g., “Delineate and 
evaluate the argument and specific claims in a text, assessing whether the reasoning is 
valid and the evidence is relevant and sufficient; identify false statements and fallacious 
reasoning”). 

Language Standards 

Conventions of Standard English 

L.9-10.1 Demonstrate command of the conventions of standard English grammar and usage when 
writing or speaking. 

a. Use parallel structure.* 

b. Use various types of phrases (noun, verb, adjectival, adverbial, participial, prepositional, 
absolute) and clauses (independent, dependent; noun, relative, adverbial) to convey 
specific meanings and add variety and interest to writing or presentations. 

L.9-10.2 Demonstrate command of the conventions of standard English capitalization, punctuation, 
and spelling when writing. 

a. Use a semicolon (and perhaps a conjunctive adverb) to link two or more closely related 
independent clauses. 

b. Use a colon to introduce a list or quotation.  

c. Spell correctly. 

Vocabulary Acquisition and Use 

L.9-10.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based 
on grades 9–10 reading and content, choosing flexibly from a range of strategies. 

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s 
position or function in a sentence) as a clue to the meaning of a word or phrase. 

b. Identify and correctly use patterns of word changes that indicate different meanings or 
parts of speech (e.g., analyze, analysis, analytical; advocate, advocacy). 



Grade	  9	  English	  Language	  Arts,	  Quarter	  3,	  Unit	  3.1	   Research-‐Based	  Analysis—Part	  1	  (25	  days)	  

	  

Hobbs	  Municipal	  Schools	  with	  process	  support	  from	  the	  Charles	  A.	  Dana	  Center	  at	  the	  University	  of	  Texas	  at	  Austin	  

50	  

Vocabulary Acquisition and Use 

L.9-10.5 Demonstrate understanding of figurative language, word relationships, and nuances in word 
meanings. 

a. Interpret figures of speech (e.g., euphemism, oxymoron) in context and analyze their 
role in the text. 

b. Analyze nuances in the meaning of words with similar denotations. 

The following standards recur through many/all of the units of study:  

Reading Standards for Literature 

Range of Reading and Level of Text Complexity 

RL.9-10.10 By the end of grade 9, read and comprehend literature, including stories, dramas, and poems, 
in the grades 9–10 text complexity band proficiently, with scaffolding as needed at the high 
end of the range. 

By the end of grade 10, read and comprehend literature, including stories, dramas, and 
poems, at the high end of the grades 9–10 text complexity band independently and 
proficiently. 

Reading Standards for Informational Text 

Range of Reading and Level of Text Complexity 

RI.9-10.10 By the end of grade 9, read and comprehend literary nonfiction in the grades 9–10 text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 

By the end of grade 10, read and comprehend literary nonfiction at the high end of the grades 
9–10 text complexity band independently and proficiently. 

Writing Standards 

Range of Writing 

W.9-10.10 Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. 

Language Standards 

Vocabulary Acquisition and Use 

L.9-10.6 Acquire and use accurately general academic and domain-specific words and phrases, 
sufficient for reading, writing, speaking, and listening at the college and career readiness 
level; demonstrate independence in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or expression. 
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Clarifying the Standards 
Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text,  
RF = Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards,  
L = Language Standards 

RL— RL.9-10.7 In grade 8, students analyzed the extent to which a filmed or live production of a story or 
drama stays faithful to or departs from the text or script, evaluating the choices made by the director or 
actors. In grade 9-10, students analyze the representation of a subject or a key scene in two different 
artistic mediums, including what is emphasized or absent in each treatment.  In grade 11-12, 
students will analyze multiple interpretations of a story, drama, or poem evaluating how each version 
interprets the source text.   

RL.9-10.9 Students in grade 8 analyzed how a modern work of fiction draws on themes, patterns of 
events, or character types from myths, traditional stories, or religious works such as the Bible, including 
describing how the material is rendered new. Students in grade 9-10 analyze how an author draws on 
and transforms source material in a specific work. Students in grade 11-12 will demonstrate 
knowledge of eighteenth-, nineteenth- and early-twentieth-century foundational works of American 
literature, including how two or more texts from the same period treat similar themes or topics. 

RI—No focus standards at this time.  

W— W.9-10.6 Students in grade 8 used technology, including the Internet, to produce and publish writing 
and present the relationships between information and ideas efficiently as well as to interact and 
collaborate with others. In grade 9-10, students use technology, including the Internet, to produce, 
publish, and update individual or shared writing products, taking advantage of technology’s 
capacity to link to other information and to display information flexibly and dynamically. In grade 
11-12, students will use technology, including the Internet, to produce, publish, and update individual or 
shared writing products in response to ongoing feedback, including new arguments or information. 

SL— SL.9-10.2 Students in grade 8 analyzed the purpose of information presented in diverse media and 
formats and evaluated the motives behind its presentation. Students in grade 9-10 integrate multiple 
sources of information presented in diverse media or formats evaluating the credibility and 
accuracy of each source. Students in grade 11-12 will integrate multiple sources of information 
presented in diverse formats and media in order to make informed decisions and solve problems, 
evaluating the credibility and accuracy of each source and noting any discrepancies among the data. 

SL.9-10.4 Students in grade 8 presented claims and findings, emphasizing salient points in a focused, 
coherent manner with relevant evidence, sound valid reasoning, and well-chosen details; they used 
appropriate eye contact, adequate volume, and clear pronunciation. Students in grade 9-10 present 
information, findings, and supporting evidence clearly, concisely, and logically such that listeners 
can follow the line of reasoning and the organization, development, substance, and style are 
appropriate to purpose, audience, and task. Students in grade 11-12 will present information, findings, 
and supporting evidence, conveying a clear and distinct perspective, such that listeners can follow the line 
of reasoning, alternative or opposing perspectives are addressed, and the organization, development, 
substance, and style are appropriate to purpose, audience, and a range of formal and informal tasks. 

SL.9-10.5 Students in grade 8 integrated multimedia and visual displays into presentations to clarify 
information, strengthen claims and evidence, and add interest. Students in grade 9-10 make strategic 
use of digital media  in presentations to enhance understanding of findings, reasoning, and evidence 
and to add interest. Students in grade 11-12 will make strategic use of digital media in presentations to 
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enhance understanding of findings, reasoning, and evidence and to add interest in greater detail. 

L— L.9-10.3 Students in grade 8 used knowledge of language and its conventions when writing, 
speaking, reading, or listening. Students in grade 9-10 apply knowledge of language to understand 
how language functions in different contexts, to make effective choices for meaning or style, and to 
comprehend more fully when reading or listening. Students in grade 11-12 will apply knowledge of 
language to understand how language functions in different contexts, to make effective choices for 
meaning or style, and to comprehend more fully when reading or listening In greater detail. 

L.9-10.3a Students in grade 8 used verbs in the active and passive voice and in the conditional and 
subjunctive mood to achieve particular. Students in grade 9-10 write and edit work so that it conforms 
to the guidelines in a style manual (appropriate for the discipline and writing type. Students in grade 
11-12 will vary syntax for effect, consulting references for guidance as needed; apply an understanding of 
syntax to the study of complex texts when reading. 

L.9-10.4 Students in grade 8 determined or clarified the meaning of unknown and multiple-meaning 
words or phrases based on grade 8 reading and content, choosing flexibly from a range of strategies. 
Students in grade 9-10 will determine or clarify the meaning of unknown and multiple-meaning 
words and phrases based on grades 9–10 reading and content, choosing flexibly from a range of 
strategies. Students in grade 11-12 will determine or clarify the meaning of unknown and multiple-
meaning words and phrases based on grades 11–12 reading and content, choosing flexibly from a range of 
strategies. 

L.9-10.4c Students in grade 8 consulted general and specialized reference materials both print and digital, 
to find the pronunciation of a word or determine or clarify its precise meaning or its part of speech. 
Students in grade 9-10 consult general and specialized reference materials both print and digital, to 
find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, or 
its etymology. Students in grade 11-12 will consult general and specialized reference materials both print 
and digital, to find the pronunciation of a word or determine or clarify its precise meaning, its part of 
speech, its etymology, or its standard usage. 

L.9-10.4d Students in grade 8 verified the preliminary determination of the meaning of a word or phrase 
(e.g., by checking the inferred meaning in context or in a dictionary). Students in grade 9-10 verify the 
preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred 
meaning in context or in a dictionary). Students in grade 11-12 will verify the preliminary 
determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in 
a dictionary). 

 

Resources: References to Appendices A–C and Other Resources 
	  

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 

Research 

While all three text types are important, the Standards put particular emphasis on students’ ability to write 
sound arguments on substantive topics and issues, as this ability is critical to college and career readiness. 
English and education professor Gerald Graff (2003) writes that “argument literacy” is fundamental to 
being educated. The university is largely an “argument cu ture,” Graff contends; therefore, K–12 schools 
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should “teach the conflicts” so that students are adept at understanding and en- gaging in argument (both 
oral and written) when they enter college. He claims that because argument is not standard in most school 
curricula, only 20 percent of those who enter college are prepared in this respect. Theorist and critic Neil 
Postman (1997) calls argument the soul of an education because argument forces a writer to evaluate the 
strengths and weaknesses of multiple perspectives. When teachers ask students to consider two or more 
perspectives on a topic or issue, something far beyond surface knowledge is required: students must think 
critically and deeply, assess the validity of their own thinking, and anticipate counterclaims in opposition 
to their own assertions.  

The unique importance of argument in college and careers is asserted eloquently by Joseph M. Williams 
and Lawrence McEnerney (n.d.) of the University of Chicago Writing Program. As part of their attempt 
to explain to new college students the major differences between good high school and college writing, 
Williams and McEnerney define argument not as “wrangling” but as “a serious and focused conversation 
among people who are intensely interested in getting to the bottom of things cooperatively”:  

Those values are also an integral part of your education in college. For four years, you are asked 
to read, do research, gather data, analyze it, think about it, and then communicate it to readers in a 
form . . . which enables them to assess it and use it. You are asked to do this not because we 
expect you all to become professional scholars, but because in just about any profession you 
pursue, you will do research, think about what you find, make decisions about complex matters, 
and then ex- plain those decisions—usually in writing—to others who have a stake in your 
decisions being sound ones. In an Age of Information, what most professionals do is research, 
think, and make arguments. (And part of the value of doing your own thinking and writing is that 
it makes you much better at evaluating the thinking and writing of others.) (ch. 1) 

In the process of describing the special value of argument in college- and career-ready writing, Williams 
and McEnerney also establish argument’s close links to research in particular and to knowledge building 
in general, both of which are also heavily emphasized in the Standards.  

Much evidence supports the value of argument generally and its particular importance to college and 
career readiness. A 2009 ACT national curriculum survey of postsecondary instructors of composition, 
freshman English, and survey of American literature courses (ACT, Inc., 2009) found that “write to argue 
or persuade readers” was virtually tied with “write to convey information” as the most important type of 
writing needed by incoming college students. Other curriculum surveys, including those conducted by the 
College Board (Milewski, Johnson, Glazer, & Kubota, 2005) and the states of Virginia and Florida6, also 
found strong support for writing arguments as a key part of instruction. The 2007 writing framework for 
the National Assessment of Educational Progress (NAEP) (National Assessment Governing Board, 2006) 
assigns persuasive writing the single largest targeted allotment of assessment time at grade 12 (40 percent, 
versus 25 percent for narrative writing and 35 percent for informative writing). (The 2011 prepublication 
framework [National Assessment Governing Board, 2007] maintains the 40 percent figure for persuasive 
writing at grade 12, allotting 40 percent to writing to explain and 20 percent to writing to convey 
experience.) Writing arguments or writing to persuade is also an important element in standards 
frameworks for numerous high-performing nations.7 

Specific skills central to writing arguments are also highly valued by postsecondary educators. A 2002 
survey of instructors of freshman composition and other introductory courses across the curriculum at 
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California’s community colleges, California State University campuses, and University of California 
campuses (Intersegmental Committee of the Academic Senates of the California Community Colleges, 
the California State University, and the University of California, 2002) found that among the most 
important skills expected of incoming students were articulating a clear thesis; identifying, evaluating, 
and using evidence to support or challenge the thesis; and considering and incorporating 
counterarguments into their writing. On the 2009 ACT national curriculum survey (ACT, Inc., 2009), 
postsecondary faculty gave high ratings to such argument-related skills as “develop ideas by using some 
specific reasons, details, and examples,” “take and maintain a position on an issue,” and “support claims 
with multiple and appropriate sources of evidence.” 

The value of effective argument extends well beyond the classroom or workplace, however. As Richard 
Fulkerson (1996) puts it in Teaching the Argument in Writing, the proper context for thinking about 
argument is one “in which the goal is not victory but a good decision, one in which all arguers are at risk 
of needing to alter their views, one in which a participant takes seriously and fairly the views different 
from his or her own” (pp. 16–17). Such capacities are broadly important for the literate, educated person 
living in the diverse, information-rich environment of the twenty- first century. 

Suggested Local Resources 

Novel 

• Dahl, Roald. Excerpt “Charlie and the Chocolate Factory.” 

Article 

• CBS News “Hollywood Outsider.” 

Film 

• “Charlie and the Chocolate Factory.” 

• “Edward Scissorhands.” 

• “Big Fish.” 

• “Corpse Bride.” 

Terminology 
• Style: The distinctive way a writer uses language, characterized by elements of diction, syntax, 

imagery, etc. 

• Analysis: Detailed examination of the elements or structure of something, typically as a basis for 
discussion or interpretation. 

• Plagiarism: The practice of taking someone else’s work or ideas and passing them off as one’s own. 

• Mood: The atmosphere or general feeling in a literary work. 
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• Tone: A writer’s or speaker’s attitude toward a subject. 

• Paraphrase: To briefly restate ideas from another source in one’s own words. 

Shots and Framing 

• Shot: A single piece of film uninterrupted by cuts. 

• Establishing Shot: Often a long shot or a series of shots that sets the scene. It is used to establish 
setting and to show transitions between locations. 

• Long Shot (LS): A shot from some distance. If filming a person, the full body is shown. It may show 
the isolation or vulnerability of the character (also called a Full Shot). 

• Medium Shot (MS): The most common shot. The camera seems to be a medium distance from the 
object being filmed. A medium shot shows the person from the waist up. The effect is to ground the 
story. 

• Close Up (CU): The image takes up at least 80 percent of the frame. 

• Extreme Close Up: The image being shot is a part of a whole, such as an eye or a hand. 

• Two Shot: A scene between two people shot exclusively from an angle that includes both characters 
more or less equally. It is used in love scenes where interaction between the two characters is 
important. 

Camera Angles 

• Eye Level: A shot taken from a normal height; that is, the character’s eye level. Ninety to ninety-five 
percent of the shots seen are eye level, because it is the most natural angle. 

• High Angle: The camera is above the subject. This usually has the effect of making the subject look 
smaller than normal, giving him or her the appearance of being weak, powerless, and trapped. 

• Low Angle: The camera films subject from below. This usually has the effect of making the subject 
look larger than normal, and therefore strong, powerful, and threatening. 

Camera Movements 

• Pan: A stationary camera moves from side to side on a horizontal axis. 

• Tilt: A stationary camera moves up or down along a vertical axis. 

• Zoom: A stationary camera where the lens moves to make an object seem to move closer to or further 
away from the camera. With this technique, moving into a character is often a personal or revealing 
movement, while moving away distances or separates the audience from the character. 

• Dolly/Tracking: The camera is on a track that allows it to move with the action. The term also refers 
to any camera mounted on a car, truck, or helicopter. 

• Boom/Crane: The camera is on a crane over the action. This is used to create overhead shots. 
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Lighting 

• High Key: The scene is flooded with light, creating a bright and open-looking scene. 

• Low Key: The scene is flooded with shadows and darkness, creating suspense or suspicion. 

• Bottom or Side Lighting: Direct lighting from below or the side, which often makes the subject 
appear dangerous or evil. 

• Front or Back Lighting: Soft lighting on the actor’s face or from behind gives the appearance of 
innocence or goodness, or a halo effect. 

Editing Techniques 

• Cut: Most common editing technique. Two pieces of film are spliced together to “cut” to another 
image. 

• Fade: Can be to or from black or white. A fade can begin in darkness and gradually assume full 
brightness (fade-in) or the image may gradually get darker (fade-out). A fade often implies that time 
has passed or may signify the end of a scene. 

• Dissolve: A kind of fade in which one image is slowly replaced by another. It can create a connection 
between images. 

• Wipe: A new image wipes off the previous image. A wipe is more fluid than a cut and quicker than a 
dissolve. 

• Flashback: Cut or dissolve to action that happened in the past. 

• Shot-Reverse-Shot: A shot of one subject, then another, then back to the first. It is often used for 
conversation or reaction shots. 

• Cross Cutting: Cut into action that is happening simultaneously. This technique is also called parallel 
editing. It can create tension or suspense and can form a connection between scenes. 

• Eye-Line Match: Cut to an object, then to a person. This technique shows what a person seems to be 
looking at and can reveal a character’s thoughts. 

Sound 

• Diegetic: Sound that could logically be heard by the characters in the film. 

• Non-Diegetic: Sound that cannot be heard by the characters but is designed for audience reaction 
only. An example might be ominous music for foreshadowing. 

Challenging Concepts    
• Students may struggle with synthesizing internet research and film analysis into an effective research 

paper. 

• Students may struggle with the concept of citing sources and paraphrasing. 
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Online Resources 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 
Appendix A includes research and information about all of the strands. Appendix B includes text 
exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 
annotated student writing samples that address the three main text types. 

• http://corestandards.org/the-standards 

• http://www.parcconline.org/: PARCC website 

Other Websites with CCSS Information, Strategies, or Lessons 

States’ Sites 

• New Mexico Department of Education: http://newmexicocommoncore.org/ 

• Kansas Department of Education (SBAC): http://www.ksde.org/Default.aspx?tabid=4778 

• Rhode Island Department of Education (PARCC): http://www.ride.ri.gov/Division-
EEIE/transition.aspx 

• New York Department of Education (PARCC): http://engageny.org/common-core/ 

General Sites 

• A resource for student writing samples: http://www.edsteps.org/CCSSO/Home.aspx 

• Links to several sites with Common Core Resources: http://gettingsmart.com/cms/edreformer/10-
common-core-resources/ 

• Lessons and Assessments, some aligned to Common Core: http://learnzillion.com/overview 

• Common Core Tools from Student Achievement Partners, David Coleman’s organization: 
http://www.achievethecore.org/steal-these-tools 
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Grade 9 English Language Arts, Quarter 3, Unit 3.2 

Research-Based Analysis—Part 2 

Overview 

Number of instructional days: 25 (1 day = 50 minutes) 

Through analyzing the cultural experiences reflected in a drama (such as Shakespeare’s Romeo and 
Juliet), students make connections between drama and their own lives. Along with analyzing and making 
connections students write an informative/explanatory text that examines and conveys complex ideas, 
concepts, and information clearly and accurately through effective selection, organization, and analysis of 
content. Students introduce and develop a topic; organize complex ideas, concepts, and information to 
make important connections and distinctions; this includes formatting, graphics, and multimedia when 
useful to aiding comprehension. In their writing students adapt and demonstrate a command of formal 
English language. This includes understanding of figurative language, word relationships, and nuances as 
well as interpreting figures of speech in context and analyzing their role in the text. Analyzing nuances in 
the meaning of words with similar denotations allows students to further make self to text connections 
along with analyzing archaic vocabulary to better understand dramas.  

This unit is taught at this point in the school year in order for students to move beyond making text-to-text 
connection and start making text-to-self connections.  

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging 
for them, with support from the instructor as necessary, and texts that they can read fluently. Additionally, 
students should focus on doing close readings and supporting their analysis in reading and writing with 
evidence from the texts they read. 

Concepts to Be Learned and Skills to Be Used 
• ANALYZE a particular point of view or cultural experience reflected in a work of literature 

from outside the United States, DRAWING on a wide reading of world literature. 

• WRITE informative/explanatory texts to EXAMINE and CONVEY complex ideas, concepts, and 
information clearly and accurately through the effective selection, organization, and analysis of 
content. 

• INTRODUCE a topic; ORGANIZE complex ideas, concepts, and information to make important 
connections and distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), 
and multimedia when useful to aiding comprehension. 

• DEVELOP the topic with well-chosen, relevant, and sufficient facts, extended definitions, 
concrete details, quotations, or other information and examples appropriate to the audience’s 
knowledge of the topic. 
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• ADAPT speech to a variety of contexts and tasks, DEMONSTRATING command of formal 
English when indicated or appropriate. (See grades 9–10 Language standards 1 and 3 on pages 54 
[of the full ELA Common Core State Standards document] for specific expectations.) 

• DEMONSTRATE understanding of figurative language, word relationships, and nuances in word 
meanings. 

o INTERPRET figures of speech (e.g., euphemism, oxymoron) in context and ANALYZE 
their role in the text. 

o ANALYZE nuances in the meaning of words with similar denotations. 

Essential Questions 
• What are the essential features of an effective drama? 

• How do the themes of works of literature written hundreds of years ago tie into the themes of works 
written more recently? 

 

Written Curriculum 

The Common Core standards for this unit are listed in their complete form, including all numbering and 
strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not addressed 
in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. There will most 
likely be standards from more than one strand in this section. 

The following standards are the focus of this unit of study: 

Reading Standards for Literature 

Craft and Structure 

RL.9-10.6 Analyze a particular point of view or cultural experience reflected in a work of literature from 
outside the United States, drawing on a wide reading of world literature. 

Writing Standards 

Text Types and Purposes 

W.9-10.2 Write informative/explanatory texts to examine and convey complex ideas, concepts, and 
information clearly and accurately through the effective selection, organization, and analysis 
of content. 

a. Introduce a topic; organize complex ideas, concepts, and information to make important 
connections and distinctions; include formatting (e.g., headings), graphics (e.g., figures, 
tables), and multimedia when useful to aiding comprehension. 

b. Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, 
concrete details, quotations, or other information and examples appropriate to the 
audience’s knowledge of the topic. 
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Speaking and Listening Standards 

Presentation of Knowledge and Ideas 

SL.9-10.6 Adapt speech to a variety of contexts and tasks, demonstrating command of formal English 
when indicated or appropriate. (See grades 9–10 Language standards 1 and 3 on pages 54 [of 
the full ELA Common Core State Standards document] for specific expectations.) 

Language Standards 

Vocabulary Acquisition and Use 

L.9-10.5 Demonstrate understanding of figurative language, word relationships, and nuances in word 
meanings. 

a. Interpret figures of speech (e.g., euphemism, oxymoron) in context and analyze their 
role in the text. 

b. Analyze nuances in the meaning of words with similar denotations. 

The following standards reinforce and/or support the unit of study focus standards: 

Reading Standards for Literature 

Key Ideas and Details 

RL.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly 
as well as inferences drawn from the text. 

Reading Standards for Informational Text 

Key Ideas and Details 

RI.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly 
as well as inferences drawn from the text. 

Writing Standards 

Production and Distribution of Writing 

W.9-10.4 Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are 
defined in standards 1–3 above.) 

Language Standards 

Vocabulary Acquisition and Use 

L.9-10.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based 
on grades 9–10 reading and content, choosing flexibly from a range of strategies. 

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s 
position or function in a sentence) as a clue to the meaning of a word or phrase. 
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b. Identify and correctly use patterns of word changes that indicate different meanings or 
parts of speech (e.g., analyze, analysis, analytical; advocate, advocacy). 

The following standards recur through many/all of the units of study:  

Reading Standards for Literature 

Range of Reading and Level of Text Complexity 

RL.9-10.10 By the end of grade 9, read and comprehend literature, including stories, dramas, and poems, 
in the grades 9–10 text complexity band proficiently, with scaffolding as needed at the high 
end of the range. 

By the end of grade 10, read and comprehend literature, including stories, dramas, and 
poems, at the high end of the grades 9–10 text complexity band independently and 
proficiently. 

Reading Standards for Informational Text 

Range of Reading and Level of Text Complexity 

RI.9-10.10 By the end of grade 9, read and comprehend literary nonfiction in the grades 9–10 text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 

By the end of grade 10, read and comprehend literary nonfiction at the high end of the grades 
9–10 text complexity band independently and proficiently. 

Writing Standards 

Range of Writing 

W.9-10.10 Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. 

Language Standards 

Vocabulary Acquisition and Use 

L.9-10.6 Acquire and use accurately general academic and domain-specific words and phrases, 
sufficient for reading, writing, speaking, and listening at the college and career readiness 
level; demonstrate independence in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or expression. 

Clarifying the Standards 
Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text,  
RF = Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards,  
L = Language Standards 

RL—	  RL.9-10.6 In grade 8, students analyzed how differences in the points of view of the characters and 
the audience or reader create such effects as suspense or humor. In grade 9-10, students analyze a 
particular point of view or cultural experience reflected in a work of literature from outside the 
United States, drawing on a wide reading of world literature. In grade 11-12, students will analyze a 
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case in which grasping point of view requires distinguishing what is directly stated in a text from what is 
really meant. 

RI—No focus standards at this time.  

W—	  W.9-10.2 In eighth grade, students wrote informative/explanatory texts to examine and convey 
complex ideas, concepts, and information through the selection, organization, and analysis of content. In 
grade 9-10, students write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective selection, organization, and 
analysis of content. Students in grades 11-12 will follow the same standard, but in greater depth.  

W.9-10.2A Students in grade 8 introduced a topic clearly, previewing what is to follow; they organized 
ideas, concepts, and information into broader categories; include formatting, graphics, and multimedia 
when useful to aiding comprehension. Students in grade 9-10 introduce a topic; organize complex 
ideas, concepts, and information to make important connections and distinctions; include 
formatting, graphics, and multimedia when useful to aiding comprehension. Students in grade 11-12 
will introduce a topic; organize complex ideas, concepts, and information so that each new element builds 
on that which precedes it to create a unified whole; include formatting, graphics ,nd multimedia when 
useful to aiding comprehension. 

W.9-10.2b Students in grade 8 developed the topic with relevant, well-chosen facts, definitions, concrete 
details, quotations, or other information and examples. Students in grade 9-10 develop the topic with 
well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or 
other information and examples appropriate to the audience’s knowledge of the topic. Students in 
grade 11-12 will develop the topic thoroughly by selecting the most significant and relevant facts, 
extended definitions, concrete details, quotations, or other information and examples appropriate to the 
audience’s knowledge of the topic. 

SL—	  SL.9-10.6 Students in grade 8 adapted speech to a variety of contexts and tasks, demonstrating 
command of formal English when indicated or appropriate. Students in grade 9-10 adapt speech to a 
variety of contexts and tasks, demonstrating command of formal English when indicated or 
appropriate in greater detail. Students in grade 11-12 will adapt speech to a variety of contexts and 
tasks, demonstrating a command of formal English when indicated or appropriate in greater detail. 

L—	  L.9-10.5 students in grade 8 continued to demonstrate understanding of figurative language, word 
relationships, and nuances in word meanings. In grades 9-10, students continue to demonstrate 
understanding of figurative language, word relationships, and nuances in word meanings. In grades 
11-12, students will continue to demonstrate understanding of figurative language, word relationships, 
and nuances in word meanings. 

L.9-10.5a Students in grade 8 continued to interpret figures of speech in context and analyze their role in 
the text. In grades 9-10, students continue to interpret figures of speech in context and analyze their 
role in the text. In grades 11-12, students will continue to interpret figures of speech in context and 
analyze their role in the text.  

L.9-10.5b Students in grade 8 analyzed nuances in the meaning of words with similar denotations. In 
grades 9-10, students continue to analyze nuances in the meaning of words with similar denotations. 
In grades 9-10, students will continue to analyze nuances in the meaning of words with similar 
denotations. 
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Resources: References to Appendices A–C and Other Resources 
	  

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 

Informational/Explanatory Writing 

Informational/explanatory writing conveys information accurately. This kind of writing serves one or 
more closely related purposes: to increase readers’ knowledge of a subject, to help readers better 
understand a procedure or process, or to provide readers with an enhanced comprehension of a concept. 
Informational/explanatory writing addresses matters such as types (What are the different types of 
poetry?) and components (What are the parts of a motor?); size, function, or behavior (How big is the 
United States? What is an X-ray used for? How do penguins find food?); how things work (How does the 
legislative branch of government function?); and why things happen (Why do some authors blend 
genres?). To produce this kind of writing, students draw from what they already know and from primary 
and secondary sources. With practice, students become better able to develop a controlling idea and a 
coherent focus on a topic and more skilled at selecting and incorporating relevant examples, facts, and 
details into their writing. They are also able to use a variety of techniques to convey information, such as 
naming, defining, describing, or differentiating different types or parts; comparing or contrasting ideas or 
concepts; and citing an anecdote or a scenario to illustrate a point. Informational/explanatory writing 
includes a wide array of genres, including academic genres such as literary analyses, scientific and 
historical reports, summaries, and précis writing as well as forms of workplace and functional writing 
such as instructions, manuals, memos, reports, applications, and résumés. As students advance through 
the grades, they expand their repertoire of informational/explanatory genres and use them effectively in a 
variety of disciplines and domains. 

Although information is provided in both arguments and explanations, the two types of writing have 
different aims. Arguments seek to make people believe that something is true or to persuade people to 
change their beliefs or behavior. Explanations, on the other hand, start with the assumption of truthfulness 
and answer questions about why or how. Their aim is to make the reader understand rather than to 
persuade him or her to accept a certain point of view. In short, arguments are used for persuasion and 
explanations for clarification. 

Like arguments, explanations provide information about causes, contexts, and consequences of processes, 
phenomena, states of affairs, objects, terminology, and so on. However, in an argument, the writer not 
only gives information but also presents a case with the “pros” (supporting ideas) and “cons” (opposing 
ideas) on a debatable issue. Be- cause an argument deals with whether the main claim is true, it demands 
empirical descriptive evidence, statistics, or definitions for support. When writing an argument, the writer 
supports his or her claim(s) with sound reasoning and relevant and sufficient evidence. 
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Suggested Local Resources  

Play 

• Shakespeare, William. The Tragedy of Romeo and Juliet. 

Film 

• Zeffirelli, Franco. The Tragedy of Romeo and Juliet. 

• Luhrmann, Baz. William Shakespeare’s Romeo and Juliet. 

Terminology 
• Drama: A play written for stage, radio, film, or television, usually about a serious topic or situation. 

• Tragedy: A dramatic play that tells the story of a main character, usually of a noble class, who meets 
an untimely and unhappy death or downfall, often because of specific character flaw or twist of fate. 

• Soliloquy: A longer monologue delivered by an actor alone on the stage. 

• Character Foil: A character in a text is seemingly the opposite of another character. 

• Sonnet: A fourteen Line poem, usually written in iambic pentameter and following strict pattern of 
rhyme. 

• Prologue: The introduction or preface to a literary work. 

• Chorus: A group of performers who speak as one and comment on the action of the play In a 
traditional or classic drama. 

• Protagonists: The main and most important characters in a play. 

• Antagonist: The character who opposes or struggles against the main character.  

• Interpretation: The act of making meaning from something, such as a text. 

• Theatrical Elements: Physical, visual, and oral means the director uses to convey meaning. 

• Imagery: Language that appeals to the senses, particular to the sense of sight. 

• Metaphor: A figure of speech that compares to or more unlike things. Metaphors do not use the words 
like or as to make the comparison. 

• Hyperbole: A figure of speech that uses exaggeration to express a strong feeling.  

• Allusion: Refers to the literary, historical, or cultural moment, figure, or event. 

• Personification: A figure of speech that describes an object as if it were a living creature. 

Challenging Concepts  
• Students may have difficulty with the archaic vocabulary within the play The Tragedy of Romeo and 

Juliet.  
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Online Resources 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 
Appendix A includes research and information about all of the strands. Appendix B includes text 
exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 
annotated student writing samples that address the three main text types. 

• http://corestandards.org/the-standards 

• http://www.parcconline.org/: PARCC website 

Other Websites with CCSS Information, Strategies, or Lessons 

States’ Sites 

• New Mexico Department of Education: http://newmexicocommoncore.org/ 

• Kansas Department of Education (SBAC): http://www.ksde.org/Default.aspx?tabid=4778 

• Rhode Island Department of Education (PARCC): http://www.ride.ri.gov/Division-
EEIE/transition.aspx 

• New York Department of Education (PARCC): http://engageny.org/common-core/ 

General Sites 

• A resource for student writing samples: http://www.edsteps.org/CCSSO/Home.aspx 

• Links to several sites with Common Core Resources: http://gettingsmart.com/cms/edreformer/10-
common-core-resources/ 

• Lessons and Assessments, some aligned to Common Core: http://learnzillion.com/overview 

• Common Core Tools from Student Achievement Partners, David Coleman’s organization: 
http://www.achievethecore.org/steal-these-tools 
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Grade 9 English Language Arts, Quarter 4, Unit 4.1 

Putting it All Together 

Overview 

Number of instructional days: 30 (1 day = 50 minutes) 

In this unit students analyze longer more complex texts that deal with a specific theme, idea, or concept, 
such as coming of age. During the reading, students trace a sustained development of character, setting, 
conflict, and examine how these relate to theme. They also consider how social, cultural, geographical, 
and historical context can affect the writer’s construction of a text and the readers’ responses to it. 
Students also read related argument-based texts. Throughout the reading, students delineate and evaluate 
arguments and specific claims, assessing whether the reasoning is valid and the evidence is relevant and 
sufficient. They also identify false statements and fallacious reasoning. While reading, students cite strong 
and thorough textual evidence to support analysis of what the text says explicitly as well as inferences 
drawn from the text.  

This unit is taught at this point in the school year in order to synthesize all learning and understanding and 
reflect on growth as a reader and writer. Students conduct short historical research projects to gain 
knowledge and background information to aid their understanding of the complex text they are reading in 
this unit. They draw evidence from literary or informational texts to support analysis, reflection, and their 
research. Students write a metacognitive essay about their growth as a reader, writer, speaker, and 
listener. Within the essay, students include examples of reading, writing, speaking, listening, and 
collaborative strategies they have used this year. Students do this by producing a clear and coherent 
writing piece in which the development, organization, and style are appropriate to the task, purpose, and 
audience. 

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging 
for them, with support from the instructor as necessary, and texts that they can read fluently. Additionally, 
students should focus on doing close readings and supporting their analysis in reading and writing with 
evidence from the texts they read. 

Concepts to Be Learned and Skills to Be Used 
• DELINEATE and EVALUATE the argument and specific claims in a text; ASSESS whether the 

reasoning is valid and the evidence is relevant and sufficient; IDENTIFY false statements and 
fallacious reasoning. 

• ANALYZE seminal U.S. documents of historical and literary significance, including how they 
address related themes and concepts.  
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Essential Questions 
• How can historical, cultural, social, and geographical context impact your understanding of and 

reaction to the novel? 

• How has your definition of various themes in literature been influenced by the study of others’ voices 
and life experiences? 

• How have the strategies you’ve learned this year helped you to be a better reader, writer, speaker, and 
listener?  

• How is the strength of an argument related to the relevancy and sufficiency of the evidence? 

 

Written Curriculum 

The Common Core standards for this unit are listed in their complete form, including all numbering and 
strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not addressed 
in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. There will most 
likely be standards from more than one strand in this section. 

The following standards are the focus of this unit of study: 

Reading Standards for Informational Text 

Integration of Knowledge and Ideas 

RI.9-10.8 Delineate and evaluate the argument and specific claims in a text, assessing whether the 
reasoning is valid and the evidence is relevant and sufficient; identify false statements and 
fallacious reasoning. 

RI.9-10.9 Analyze seminal U.S. documents of historical and literary significance (e.g., Washington’s 
Farewell Address, the Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s 
“Letter from Birmingham Jail”), including how they address related themes and concepts. 

The following standards reinforce and/or support the unit of study focus standards: 

Reading Standards for Literature 

Key Ideas and Details 

RL.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly 
as well as inferences drawn from the text. 

Reading Standards for Informational Text 

Key Ideas and Details 

RI.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly 
as well as inferences drawn from the text. 
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Writing Standards 

Production and Distribution of Writing 

W.9-10.4 Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are 
defined in standards 1–3 above.) 
a. Introduce a topic; organize complex ideas, concepts, and information to make important 

connections and distinctions; include formatting (e.g., headings), graphics (e.g., figures, 
tables), and multimedia when useful to aiding comprehension.  

b. Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, 
concrete details, quotations, or other information and examples appropriate to the 
audience’s knowledge of the topic.  

c. Use appropriate and varied transitions to link the major sections of the text, create 
cohesion, and clarify the relationships among complex ideas and concepts.  

d. Use precise language and domain-specific vocabulary to manage the complexity of the 
topic.  

e. Establish and maintain a formal style and objective tone while attending to the norms and 
conventions of the discipline in which they are writing.  

f. Provide a concluding statement or section that follows from and supports the information 
or explanation presented (e.g., articulating implications or the significance of the topic).  

Research to Build and Present Knowledge 

W.9-10.7 Conduct short as well as more sustained research projects to answer a question (including a 
self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; 
synthesize multiple sources on the subject, demonstrating understanding of the subject under 
investigation. 

W.9-10.8 Gather relevant information from multiple authoritative print and digital sources, using 
advanced searches effectively; assess the usefulness of each source in answering the research 
question; integrate information into the text selectively to maintain the flow of ideas, 
avoiding plagiarism and following a standard format for citation. 

W.9-10.9 Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

a. Apply grades 9–10 Reading standards to literature (e.g., “Analyze how an author draws 
on and transforms source material in a specific work [e.g., how Shakespeare treats a 
theme or topic from Ovid or the Bible or how a later author draws on a play by 
Shakespeare]”). 

b. Apply grades 9–10 Reading standards to literary nonfiction (e.g., “Delineate and 
evaluate the argument and specific claims in a text, assessing whether the reasoning is 
valid and the evidence is relevant and sufficient; identify false statements and fallacious 
reasoning”). 



Grade	  9	  English	  Language	  Arts,	  Quarter	  4,	  Unit	  4.1	   Putting	  it	  All	  Together	  (30	  days)	  

	  

Hobbs	  Municipal	  Schools	  with	  process	  support	  from	  the	  Charles	  A.	  Dana	  Center	  at	  the	  University	  of	  Texas	  at	  Austin	  

70	  

Language Standards 

Conventions of Standard English 

L.9-10.1 Demonstrate command of the conventions of standard English grammar and usage when 
writing or speaking. 

a. Use parallel structure.* 

b. Use various types of phrases (noun, verb, adjectival, adverbial, participial, prepositional, 
absolute) and clauses (independent, dependent; noun, relative, adverbial) to convey 
specific meanings and add variety and interest to writing or presentations. 

L.9-10.2 Demonstrate command of the conventions of standard English capitalization, punctuation, 
and spelling when writing. 

a. Use a semicolon (and perhaps a conjunctive adverb) to link two or more closely related 
independent clauses. 

b. Use a colon to introduce a list or quotation.  

c. Spell correctly. 

Vocabulary Acquisition and Use 

L.9-10.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based 
on grades 9–10 reading and content, choosing flexibly from a range of strategies. 

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s 
position or function in a sentence) as a clue to the meaning of a word or phrase. 

b. Identify and correctly use patterns of word changes that indicate different meanings or 
parts of speech (e.g., analyze, analysis, analytical; advocate, advocacy). 

L.9-10.5 Demonstrate understanding of figurative language, word relationships, and nuances in word 
meanings. 

a. Interpret figures of speech (e.g., euphemism, oxymoron) in context and analyze their 
role in the text. 

b. Analyze nuances in the meaning of words with similar denotations. 

The following standards recur through many/all of the units of study:  

Reading Standards for Literature 

Range of Reading and Level of Text Complexity 

RL.9-10.10 By the end of grade 9, read and comprehend literature, including stories, dramas, and poems, 
in the grades 9–10 text complexity band proficiently, with scaffolding as needed at the high 
end of the range. 

By the end of grade 10, read and comprehend literature, including stories, dramas, and 
poems, at the high end of the grades 9–10 text complexity band independently and 
proficiently. 
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Reading Standards for Informational Text 

Range of Reading and Level of Text Complexity 

RI.9-10.10 By the end of grade 9, read and comprehend literary nonfiction in the grades 9–10 text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 

By the end of grade 10, read and comprehend literary nonfiction at the high end of the grades 
9–10 text complexity band independently and proficiently. 

Writing Standards 

Range of Writing 

W.9-10.10 Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. 

Language Standards 

Vocabulary Acquisition and Use 

L.9-10.6 Acquire and use accurately general academic and domain-specific words and phrases, 
sufficient for reading, writing, speaking, and listening at the college and career readiness 
level; demonstrate independence in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or expression. 

Clarifying the Standards 
Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text,  
RF = Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards,  
L = Language Standards 

RL—No focus standards at this time.  

RI— RI.9-10.8 Students in eighth grade delineated and evaluated the argument and specific claims in a 
text, assessing whether the reasoning is sound and the evidence is relevant and sufficient; recognize when 
irrelevant evidence is introduced. In ninth grade, students delineate and evaluate the argument and 
specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and 
sufficient; identify false statements and fallacious reasoning. In grades grade 11-12, students will 
delineate and evaluate the reasoning in seminal U.S. texts, including the application of constitutional 
principles and use of legal and the premises, purposes, and arguments in works of public advocacy.  

RI.9-10.9 In grade 8, students analyzed a case in which two or more texts provide conflicting information 
on the same topic and identify where the texts disagree on matters of fact or interpretation. In grade 9-10, 
students analyze seminal U.S. documents of historical and literary including how they address 
related themes and concepts. In grade 11-12, students will analyze seventeenth-, eighteenth-, and 
nineteenth-century foundational U.S. documents of historical and literary significance for their themes, 
purposes, and rhetorical features. 

W—No focus standards at this time.  

SL—No focus standards at this time. 

L— No focus standards at this time. 
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Resources: References to Appendices A–C and Other Resources 
	  

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 

Informational/Explanatory Writing 

Informational/explanatory writing conveys information accurately. This kind of writing serves one or 
more closely related purposes: to increase readers’ knowledge of a subject, to help readers better 
understand a procedure or pro- cess, or to provide readers with an enhanced comprehension of a concept. 
Informational/explanatory writing address- es matters such as types (What are the different types of 
poetry?) and components (What are the parts of a motor?); size, function, or behavior (How big is the 
United States? What is an X-ray used for? How do penguins find food?); how things work (How does the 
legislative branch of government function?); and why things happen (Why do some authors blend 
genres?). To produce this kind of writing, students draw from what they already know and from primary 
and secondary sources. With practice, students become better able to develop a controlling idea and a 
coherent fo- cus on a topic and more skilled at selecting and incorporating relevant examples, facts, and 
details into their writing. They are also able to use a variety of techniques to convey information, such as 
naming, defining, describing, or dif- ferentiating different types or parts; comparing or contrasting ideas 
or concepts; and citing an anecdote or a scenario to illustrate a point. Informational/explanatory writing 
includes a wide array of genres, including academic genres such as literary analyses, scientific and 
historical reports, summaries, and précis writing as well as forms of workplace and functional writing 
such as instructions, manuals, memos, reports, applications, and résumés. As students advance through 
the grades, they expand their repertoire of informational/explanatory genres and use them effectively in a 
variety of disciplines and domains. 

Although information is provided in both arguments and explanations, the two types of writing have 
different aims. Arguments seek to make people believe that something is true or to persuade people to 
change their beliefs or be- havior. Explanations, on the other hand, start with the assumption of 
truthfulness and answer questions about why or how. Their aim is to make the reader understand rather 
than to persuade him or her to accept a certain point of view. In short, arguments are used for persuasion 
and explanations for clarification. 

Like arguments, explanations provide information about causes, contexts, and consequences of processes, 
phenomena, states of affairs, objects, terminology, and so on. However, in an argument, the writer not 
only gives information but also presents a case with the “pros” (supporting ideas) and “cons” (opposing 
ideas) on a debatable issue. Be- cause an argument deals with whether the main claim is true, it demands 
empirical descriptive evidence, statistics, or definitions for support. When writing an argument, the writer 
supports his or her claim(s) with sound reasoning and relevant and sufficient evidence. 

Research 

While all three text types are important, the Standards put particular emphasis on students’ ability to write 
sound arguments on substantive topics and issues, as this ability is critical to college and career readiness. 
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English and education professor Gerald Graff (2003) writes that “argument literacy” is fundamental to 
being educated. The university is largely an “argument cu ture,” Graff contends; therefore, K–12 schools 
should “teach the conflicts” so that students are adept at understanding and en- gaging in argument (both 
oral and written) when they enter college. He claims that because argument is not standard in most school 
curricula, only 20 percent of those who enter college are prepared in this respect. Theorist and critic Neil 
Postman (1997) calls argument the soul of an education because argument forces a writer to evaluate the 
strengths and weaknesses of multiple perspectives. When teachers ask students to consider two or more 
perspectives on a topic or issue, something far beyond surface knowledge is required: students must think 
critically and deeply, assess the validity of their own thinking, and anticipate counterclaims in opposition 
to their own assertions.  

The unique importance of argument in college and careers is asserted eloquently by Joseph M. Williams 
and Lawrence McEnerney (n.d.) of the University of Chicago Writing Program. As part of their attempt 
to explain to new college students the major differences between good high school and college writing, 
Williams and McEnerney define argument not as “wrangling” but as “a serious and focused conversation 
among people who are intensely interested in getting to the bottom of things cooperatively”:  

Those values are also an integral part of your education in college. For four years, you are asked 
to read, do research, gather data, analyze it, think about it, and then communicate it to readers in a 
form . . . which enables them to assess it and use it. You are asked to do this not because we 
expect you all to become professional scholars, but because in just about any profession you 
pursue, you will do research, think about what you find, make decisions about complex matters, 
and then ex- plain those decisions—usually in writing—to others who have a stake in your 
decisions being sound ones. In an Age of Information, what most professionals do is research, 
think, and make arguments. (And part of the value of doing your own thinking and writing is that 
it makes you much better at evaluating the thinking and writing of others.) (ch. 1) 

In the process of describing the special value of argument in college- and career-ready writing, Williams 
and McEnerney also establish argument’s close links to research in particular and to knowledge building 
in general, both of which are also heavily emphasized in the Standards.  

Much evidence supports the value of argument generally and its particular importance to college and 
career readiness. A 2009 ACT national curriculum survey of postsecondary instructors of composition, 
freshman English, and survey of American literature courses (ACT, Inc., 2009) found that “write to argue 
or persuade readers” was virtually tied with “write to convey information” as the most important type of 
writing needed by incoming college students. Other curriculum surveys, including those conducted by the 
College Board (Milewski, Johnson, Glazer, & Kubota, 2005) and the states of Virginia and Florida6, also 
found strong support for writing arguments as a key part of instruction. The 2007 writing framework for 
the National Assessment of Educational Progress (NAEP) (National Assessment Governing Board, 2006) 
assigns persuasive writing the single largest targeted allotment of assessment time at grade 12 (40 percent, 
versus 25 percent for narrative writing and 35 percent for informative writing). (The 2011 prepublication 
framework [National Assessment Governing Board, 2007] maintains the 40 percent figure for persuasive 
writing at grade 12, allotting 40 percent to writing to explain and 20 percent to writing to convey 
experience.) Writing arguments or writing to persuade is also an important element in standards 
frameworks for numerous high-performing nations.7 
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Specific skills central to writing arguments are also highly valued by postsecondary educators. A 2002 
survey of instructors of freshman composition and other introductory courses across the curriculum at 
California’s community colleges, California State University campuses, and University of California 
campuses (Intersegmental Committee of the Academic Senates of the California Community Colleges, 
the California State University, and the University of California, 2002) found that among the most 
important skills expected of incoming students were articulating a clear thesis; identifying, evaluating, 
and using evidence to support or challenge the thesis; and considering and incorporating 
counterarguments into their writing. On the 2009 ACT national curriculum survey (ACT, Inc., 2009), 
postsecondary faculty gave high ratings to such argument-related skills as “develop ideas by using some 
specific reasons, details, and examples,” “take and maintain a position on an issue,” and “support claims 
with multiple and appropriate sources of evidence.” 

The value of effective argument extends well beyond the classroom or workplace, however. As Richard 
Fulkerson (1996) puts it in Teaching the Argument in Writing, the proper context for thinking about 
argument is one “in which the goal is not victory but a good decision, one in which all arguers are at risk 
of needing to alter their views, one in which a participant takes seriously and fairly the views different 
from his or her own” (pp. 16–17). Such capacities are broadly important for the literate, educated person 
living in the diverse, information-rich environment of the twenty- first century. 

Suggested Local Resources  

Novel 

• Lee, Harper. “To Kill a Mockingbird.” 

Article 

• Edmonds, Rick. “Jim Crow: Shorthand for Separation.” 

Film 

• Mulligan, Robert. “To Kill a Mockingbird.” 

Letter 

• King Jr., Martin Luther. “Letters from Birmingham Jail.” 

Speech 

• Kennedy, John F. “Inaugural Address – Ask not what Your Country Can Do for You.”  

• King Jr., Martin Luther. “I have a Dream.” 

Photographs 

• Photos of southern life in the 1930s. 
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Terminology 
• Prejudice: A preconceived idea or judgment based on insufficient knowledge, irrational feelings, or 

inaccurate stereotypes. 

• Jim Crow Laws: State and local laws in the United States enacted between 1876 and 1965. They 
mandated de jure racial segregation in all public facilities in Southern states of the former 
Confederacy, with, starting in 1890, a "separate but equal" status for African Americans. 

• Bibliography: A list of sources used for research. 

• Flashback – An interpretation in the sequence of event s to relate events that occurred in the past. 

• Context: The circumstances or conditions in which something takes place. 

• Social: Living together in communities; of or relating to communal living; of or relating to human 
society and its modes of organization. 

• Culture: A shared set of arts, ideas, skills, instructions, customs, attitude, values, and achievements 
that characterize a group of people; and that are passed on or taught to succeeding generations. 

• Metacognition: The ability to know and be aware of one’s own thought process; self-reflection.  

Challenging Concepts   
• Students may struggle with supporting claims about strategies with evidence from activities and 

assignments. 

Online Resources 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 
Appendix A includes research and information about all of the strands. Appendix B includes text 
exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 
annotated student writing samples that address the three main text types. 

• http://corestandards.org/the-standards 

• http://www.parcconline.org/: PARCC website 

Other Websites with CCSS Information, Strategies, or Lessons 

States’ Sites 

• New Mexico Department of Education: http://newmexicocommoncore.org/ 

• Kansas Department of Education (SBAC): http://www.ksde.org/Default.aspx?tabid=4778 

• Rhode Island Department of Education (PARCC): http://www.ride.ri.gov/Division-
EEIE/transition.aspx 

• New York Department of Education (PARCC): http://engageny.org/common-core/ 
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General Sites 

• A resource for student writing samples: http://www.edsteps.org/CCSSO/Home.aspx 

• Links to several sites with Common Core Resources: http://gettingsmart.com/cms/edreformer/10-
common-core-resources/ 

• Lessons and Assessments, some aligned to Common Core: http://learnzillion.com/overview 

• Common Core Tools from Student Achievement Partners, David Coleman’s organization: 
http://www.achievethecore.org/steal-these-tools 
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